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University Hall # 309
 Office Hours: TBA
Course Description
This course is designed to examine research-based practices useful to teachers who work with families/caregivers in enhancing early literacy and emergent literacy skills interventions techniques applicable to infants, toddlers and preschoolers with special needs.
Textbooks/Required Readings/Recommended Readings
Gunning, T. (2010) Assessing and correcting reading difficulties. Boston: Pearson/Allyn&Bacon.
LiveText
All students admitted to degree programs in the College of Education are required to
purchase LiveText software through the ASU bookstore. LiveText is an electronic, web-based data management service that allows students and faculty to create, store, and publish documents online using a word-processing format. All students will upload assignments, their portfolio, and other required documents into LiveText. LiveText works better with the Mozilla Firefox browser rather than Internet Explorer.  Students may Google Mozilla Firefox and download it to their computers.
College of Education Conceptual Framework
Understanding for Teaching, Teaching for Understanding
The preparation of educators is the most critical of all professions, without educators there are no other professions.  The professional educator is the key element in the learning process. Building on the key elements of the professional educator, the Conceptual Framework of the unit of Augusta State University consists of a vision and mission with an overarching theme to produce prepared, able, and responsive professionals to teach diverse learners.  

This vision and mission is a shared responsibility between campus colleagues, public school practitioners, and involved community agencies requiring the partnership of the entire education unit including the College of Education, the College of Arts and Sciences, and the local community educational system and the Partner School Network.

Element:  Prepared (PD)

P1:  Demonstrate strong content and pedagogical preparation in their respective subject area or professional field.
P2:  Use self assessment and analysis to form the basis for collaboration with colleagues and the development of a desire to be a lifelong learner.
P3:  Participate in graduate study to extend and refine the knowledge base of educators to build expertise.
P4:  Possess an understanding of the central concepts, tools of inquiry, and structures of the discipline(s) or their professional field of study and be able to create learning experiences that enable all students to learn.

P5:  Understand how students learn and develop (intellectually, socially, and individually) and be able to provide developmentally appropriate learning opportunities and support for these opportunities. 

P6:  Demonstrate knowledge of how to implement effective verbal and nonverbal information and technology techniques to foster active inquiry, collaboration, and supportive interaction in educational settings.
Element: Able (AD)
A1:  Understand, use, and support a variety of instructional strategies to encourage the learner’s development of critical and creative thinking, problem solving, and performance skills.

A2:  Create a learning environment that encourages positive social interaction, active engagement in learning, and self-motivation for all learners.  
A3:  Plan, guide, and support instruction based upon knowledge of subject matter, the learners, the community, and curriculum goals.
A4:  Understand and use authentic assessment to evaluate and ensure the continuous intellectual, social, and physical development of the learner.  

A5:  Ability to teach and work in authentic settings with diverse populations of learners

Element: Responsive (RD)

R1:  A respect for the dignity of all persons. All children can learn and have the right to an opportunity to do so.
R2:  Preparation in the subject area(s) to be taught or the professional field of study must be accompanied by the skill and dispositions to translate knowledge into creating and supporting meaningful experiences for diverse learners

R3:  Understanding of how students differ in their approaches to learning and demonstrate the commitment for meeting their educational needs in fair, caring, nondiscriminatory, and equitable manners.
R4:  Ability to be a reflective practitioner who continually evaluates the effects of his/her choices and actions on others (students, parents, and other professionals in the learning community) and actively seeks the opportunity to grow professionally

R5:  Fostering of relationships with school colleagues, parents, and agencies in the larger community to support the learning and well-being of all students.  

Course Objectives


The students will:

1. Discuss/apply multi-sensory means that facilitate development of emergent literacy skills (infants, toddlers, and preschoolers with special needs across families) (PSC/NCATE-1, 7, INTASC-10, BOR II B1-6 CEC-CC2K4, CC 0510). 

2. Demonstrate early literacy interventions/research-based useful to families/teachers/caregivers of young children with special needs. (PSC/NCATE-1, 7, INTASC-10, BOR II B1-6). 

3. Appreciate the nature of family literacy and the kinds of literacy issues involved in providing for parents and children.

4. Identify the factors involved in planning a family literacy program.

5. Assess the needs of families in a particular situation and put forward a plan for meeting those needs.

6. Develop custom-designed curriculum that provides for parents’ needs

7. Develop custom-designed curriculum that provides for children’s needs

8. Choose appropriate books for children of various ages/stages

9. Build lessons around parent and child curriculum materials, integrating parent and child activities.
10. Students will review significant findings from research.
Program-Specific Standards Addressed in This Course
This course meets and addresses the latest International Reading Association’s (2003) Standards for Reading Professionals. Appropriate standards are identified in parentheses following each objective.

Students in this course will demonstrate understanding of
1. Relationships between diagnostic assessment and instruction (3.3)
2. Motivational, academic, and social issues related to instruction for struggling readers (1.1)
3. Research-based and theory-based literacy instruction, including methods, strategies and

            practices (1.2, 1.4, 2.2, 2.3)
      4. Literacy instruction and culturally and linguistically diverse learners (1.1)

This course incorporates the following IRA Strands:

1. Planning and implanting student-centered, integrated literacy activities (2.2)
2. Administering informal and formal assessments (3.1)

3. Conducting individual diagnostics screenings to identify strengths and needs (3.2)

4. Report writing based on assessment findings from diagnostic screenings (3.4)

5. Demonstrating research-based instruction techniques to colleagues for professional development purposes.(2.5, 5.3)

6. Providing appropriate screening, interventions, and remediation.

7. Formulating and identification of community literacy heads.

8. Differentiating different types of literacy programs (e.g. family, workplace, school, tutorial center, etc)

9. Recognizing a variety of Literacy needs (including ESOL, ELL,ASS, ASHA,LD, pre-GED, etc)

Education candidates meet the following IRA standards: 3.2, 3.3 and 3.4
International Reading Association (IRA) Standards

1. Candidates have knowledge of the foundations of reading and writing processes and instruction. 

2. Candidates have knowledge of a wide range of instructional practices, approaches, methods, and curriculum materials to support reading and writing instruction. 

3. Candidates use a variety of assessment tools and practices to plan effective instruction. 

4. Candidates integrate knowledge and dispositions of instructional practices, curricular materials, assessments, and evaluation to create a literate environment that fosters both reading and writing. 

5. Candidates view professional development as a career-long effort and responsibility. 

IRA Standards, Outcomes, and Performance-Based Assessments

1. Standard Addressed: IRA 3.2

Students place learners along a developmental continuum and identify their proficiencies and difficulties.

Outcomes:
b.
Identify student’s proficiencies and difficulties. 

d.
Support the classroom teacher in the assessment of individual students.

1. Extend the assessment to further determine proficiencies and difficulties for appropriate services.

Performance-Based Assessment: Case Study. 

2. Standard Addressed: IRA 3.3

Students use assessment information to plan, evaluate, and revise effective instruction that meets the needs of all students including those at different developmental stages and those from different cultural and linguistic backgrounds.


Outcomes

2. Use in-depth assessment to plan individual instruction for struggling readers. 

Performance-Based Assessment: Case Study
3. Standard Addressed: IRA 3.4

Students effectively communicate results of assessments to specific individuals (students, parents, caregivers, colleagues, administrators, policymakers, policy officials, community, etc.).

Outcomes:
a. Interpret a student’s reading profile from assessments and communicate the results to the student, parents, caregivers, colleagues, and/or administrators. 

b. Communicate assessment information to various audiences for both accountability and instructional purposes (policymakers, public officials, community members, clinical specialist, school psychologists, social workers, classroom teachers, and parents).

Performance-Based Assessment: Diagnostic Report, Case Study, Parent Presentation, and Family Fun Fair for Literacy.

INTERNATIONAL READING ASSOCIATION (IRA) STANDARDS

1. Candidates have knowledge of the foundations of reading and writing processes and instruction.

2. Candidates have knowledge of a wide range of instructional practices, approaches, methods,     and curriculum materials to support reading and writing instruction.

3. Candidates use a variety of assessment tools and practices to plan effective instruction.

4. Candidates integrate knowledge and dispositions of instructional practices, curricular materials,

assessment, and evaluation to create a literate environment that fosters both reading and writing.

5. Candidates view professional development as a career-long effort and responsibility.

IRA STANDARDS, OUTCOMES, AND PERFORMANCE-BASED ASSESSMENTS FOR EDRD 633

1. Standard Addressed: IRA 3.2

Students place learners along a developmental continuum and identify their proficiencies and difficulties.

Outcomes:
       b) Identify students’ proficiencies and difficulties.
       d) Support the classroom teacher in the assessment of individual students.

 e) Extend the assessment to further determine proficiencies and difficulties for appropriate            services.

Performance-Based Assessment: Diagnostic Report

2. Standard Addressed: IRA 3.3

Students use assessment information to plan, evaluate, and revise effective instruction that meets the

needs of all students, including those at different developmental stages and those from different cultural

and linguistic backgrounds.

Outcomes: c) Use in-depth assessment to plan individual instruction for struggling readers.

Performance-Based Assessment: Diagnostic Report

3. Standard Addressed: IRA 3.4

Students effectively communicate results of assessments to specific individuals (students, parents,

caregivers, colleagues, administrators, policymakers, policy officials, community, etc.).

Outcomes: a) Interpret a student’s reading profile from assessments and communicate the results to the

student, parents, caregivers, colleagues, and administrators.

b) Communicate assessment information to various audiences for both accountability and instructional

purposes (policymakers, public officials, community members, clinical specialists, school psychologists,

social workers, classroom teachers, and parents.)

Performance-Based Assessments: Diagnostic Report, Case Study Presentation, and Family Letter
Method of Instruction:

Experiential instruction through Project Based Learning
Tentative Course Schedule

Class #1: Thursday, May 20,2010
8 a.m.
*Agenda

*Syllabi

*text

*assignments

*Select Co-Teachers

*Officers of SGAE for 2010-2011
*US Borne Book Family Literacy Project:  “Reach for the Stars” (Dee 706-284-6664)
Text Readings: Read chapters 1 & 2 from Gunning; complete end of chapter application activities to include in your portfolio.
9:00 University Hospital- Born to Read
Discuss Family Fun Fair and Aesop’s Fables.
10:30 a.m. Dismissal.

Class #2:  Tuesday, May 25, 2010
8 a.m.-UH 327

*Agenda

*O.T. services for Special Needs, Sharon Swift, MCG-Allied Health
*Text Readings:  Read chapters 3&4 and complete Application Activities and include in your portfolio

*planning assignments

*ASU Literacy Center Summer Fun Tutoring

*Family Fun Fair:  Aesop’s Fables at ASU Maxwell Theatre 8 a.m. - 10:45 a.m. Wednesda, June 2, 2010 
*Planning LWOL classroom story book readings from “Aesop’s Fables”

*Prepare posters for Family Literacy Fun Night:  Who, What, When, Where, Why and How to Read to your child with Free book give-always scheduled for Tuesday, June 15 at  Family Y Learning Center on Walton Way at 5 p.m.

Family  Y on Walton Way for Orientation on Thursday

10:30 a.m. Dismissal
Class #3:  Thursday, May 27, 2010
8 a.m.-UH 327
Discuss Family Fun Fair on Wed., June 2,2010

Discussion of Family Literacy Fun Night at the Family Y on June 

Planning of First Co- Reading of story books and follow-up creative arts activity #1 to classes at Family Y

Text Readings:  Read chapter 5&6 and complete Application Activities” to include in your portfolio.
9:30 a.m.  Orientation at Family Y on Walton Way Orientation and first reading art activities on Aesop’s fables.
10:30 Dismissal






Class #4: Tuesday, June 1, 2010
8 a.m.-UH 327
Text Readings:  Read chapter 7&8 and complete Application Activities and place in your portfolio. 

Planning of Family Fun Literacy Projects

10:30 Dismissal
**8am Wednesday June 2, 2010 Family Fun Fair at ASU P.A.T : Intellectual Vitality
8:00 a.m.  Meet at ASU Maxwell Theatre for Family Fun Fair with Aesop’s Fables:  

SPED 4005 distributes Aesop’s Fables follow-up activities to adults who arrive with children before show begins

9:30 a.m.  First Showing of Live Play “Aesop’s Fables”:  SPED 4005 Introduces “Aesop’s Fables” to young audience and watches the play

SPED 4005 distributes Aesop’s Fables follow-up activities to adults who arrive with children before show begins

10:30 a.m. Second Showing of Live Play from “Aesop’s Fables” SPED 4005 Introduce “Aesop’s Fables” to young audience

Noon-  Dismissal
Class #5: Thursday June 3,2010
8:00 a.m.  UH 327

*Overview of Google Community (L. Byrd) Text Readings and Projects

Textbook:  Read chapters 9&10 and complete “Application Activities” for portfolio.
Review for midterm exam
9:30 a.m.  Family Y Learning Center on Walton Way


Reading of Story Book/Creative Arts Activity #2
10:30 Dismissal
Class #6: Tuesday June 8, 2010
8Am- Midterm: Class #6 Tuesday June, 8, 2010 Gunning Chapters 1-10
Class #7:  Thursday June 10, 2010
8:00 a.m. UH 327
Review Midterm
*Text Readings:  Read chapter 11&12 and complete “Application Activities” and include in your portfolio as you do each time.

*8:15 a.m. Harry Wong By NEA/SGEA- First Days of School
10:00 a.m. Family Y Learning Center on Walton Way

             Reading of Story Book/Creative Arts Activity #3 (rotate age group)

10:30 Dismissal

Class #8:  Tuesday June 15, 2010
8:00 a.m.  UH 327

*Final Planning for Family Literacy Night with Pizza Party and Free Handout Give-Away

(Who, What, When, Where, Why and How to Read to Your Child posters for Parents:  Show your posters to class this morning and then bring tonight)
Readings: read textbook chapters 13,14 &15. Complete “Application Activities.”  Include in your portfolio along with all the chapter required activities.

9:30 a.m. Family Y Learning Center on Walton Way


Reading of Story Book/Creative Arts Activity #4 (rotate age group)

10:30 Dismissal
** Tuesday, June 15, 2010 5:00pm. Family Y Family Literacy Hour
Class #9:  Thursday June 17, 2010
8:00 a.m. UH #327
*Share Case Studies in Class
Portfolios Due
Final Evaluations

Final Questions/Answers

Dismissal
Performance Assessment
I. Family Fun Fair = 10%

II. Readings & Applications = 20%

III. Case Study = 20%

IV. Civic Project:  Family Fun Reading Night Fair =10%

V. Family Y Morning Activities = 20%

VI. Midterm = 20%

Grading
A = 90-100

B = 80-89

C = 70-79

D = 60-69

F ≤ 59
Project-Based Learning

I. Family Fun Fair: 10%

Theme: The Aesop’s Fables

* Parent Booklet Activity

*Vendor/School and Family Invitations/Materials

*Implementation: Wednesday June 2, 2010
*Must incorporate Theme as related to Aesop’s Fables

II. Readings from the text and Responses Application Activity: 20%

*Must be typed in paragraph style

*All questions must be addressed (APA Style)

*At least 1 full typed page per chapter: 1 application per chapter
*Proofread

*All chapters – Gunning Chapters 1-15
III. ASU Literacy Case Study Project/Field Experience

*Tutoring and Mentoring: 20% use Carbo Transparencies
*At least 10 hours (as scheduled)

*Supervisor signed time log
*Case Study: Transparency Findings
*Final Evaluation Form

IV. Family “Y” Walton Way Evening Participation/Civic Project: 10%

*Must attend and actively plan for and participate in the following event:

Tuesday, 5-6 p.m. June 15
Select one of the following topics to discuss at this event:

1. Who can read to the child?

2. When to read to the child?

3. What to read to the child?

4. Where to read to the child?
5. Why to read to the child?
6. How to read to the child?
V. Family “Y” Morning Activities with young children: 20%

3. Work in SPED 4005 pairs, with young children on 4 reading and art-based activities. Prepare a one page narrative summary describing what you did and the children’s reactions. 

4. Work in SPED 4005 pairs of “Aesop’s Fables” with the young children/ex., “The Fox and the Crow” etc. Do a follow-up art activity related to the story. Encourage Family Fun Fair with play, “Aesop’s Fables”. Write a one page narrative summary describing what you did and children’s reactions for readings #1,#2,#3 & #4 
5. Reading/Art activities with developmental appropriate books and art activites.
VI. Midterm – 20%
The above performance-based assessments are designed to provide evidence that program candidates meet the following IRA standard: 3.2, 3.3 and 3.4. 

PORTFOLIO ASSESSMENT RUBRIC

The following rubric (McLaughlin & Vogt, 1996) will be used for portfolio evaluation. Levels of the rubric and grade equivalents are listed below. 

Exemplary: All work in portfolio exemplifies the following attributes: Highly imaginative; demonstrates critical thought; unique; substantial application; goes above and beyond requirements; creative; demonstrates both breadth and depth; shows individual’s personality; professional in presentation and appearance; demonstrates considerable effort; *Assignments which are exceptionally completed demonstrate that the student shows awareness of the task + gives explanations+ shows how the assignment may be adapted and modified. Such a student deserves to earn the grade of A, if in addition to the noted attributes, student has: active class participation as evidence by regular attendance, preparation, participation+ contribution to all class activities+ discussion including discussions of reading required and more…

Proficient: All work in portfolio is well organized and complete; effectively and clearly presented; demonstrates clear understandings; applies what has been learned to the classroom; clearly shows connections; detailed thoughtful and supported with ideas. *Assignments which are thoroughly completed demonstrate that they student shows awareness of the task= gives explanations+ shows how the assignment applies to teaching/learning situation. Such a student deserves to earn a grade of B, if in addition to the noted attributes student has: active class participation as evidenced by regular attendance, preparation, participation+ contribution to class activities+ discussions, including discussions of reading required. 

Adequate: Portfolio meets minimum requirements; includes general information but lacks descriptive detail; some application to teaching; lacks in originality. *Assignments which are adequately completed demonstrate that the student shows awareness of the task+ gives explanations. Such a student deserves to earn the grade of C, if in addition to the noted attributes; student participates in class as evidenced by regular attendance, preparation, participation including discussions of required readings. 

Inadequate: Missing evidence or information; sloppy or poorly organized; portfolio demonstrates only surface understandings; no evidence of application to teaching; poorly written or does not include rationale statement with follow-through. *Assignments which are inadequately completed demonstrate that the student shows awareness of the task. Such a student deserves to earn the grade of D with attendance+ participation + readings completed. 

A grade of F is students fail to meet course requirements and assignment guidelines, including mandatory DUE date, etc
All documents for this course are to be prepared using word processing skills and APA citations. http://www.aug.edu/clinical/ELCSE_APA_Guidelines.psf  Proofread carefully. 

 
Attendance, punctuality, active participation, and active listening are taken into account in final evaluation as well as careful proofreading of all documents.

FIELD EXPERIENCE

30 hours with young children with special needs and their families (parent, siblings, caregivers) at the ASU Literacy Center, at an identified child care center, and at the Family Fun Fair. 

Other Important Information
Course Content:


Within a family-context and school, this course address ways to prevent reading failures by identifying reading difficulties in the early teams and implementing effective early instructional interventions using research-based instructional strategies and practices with young children/ this course prepares university students to use information to assess, plan, and implement early diagnostic teaching that reflects a deep understanding of learners of all ages (birth thru adult), context (family and school), curriculum, pedagogy, and proven practices for reaching young learners. The course includes an introduction to research on early reading and writing motivation and cultural and linguistic diversity within the context of macrocosms and microcosms (Bronfenbrenher) of families, homes, child care centers, and schools. As part of this course, students complete supervised clinical experience in both a child care center and the university’s Literacy Center. The clinical sequence emphasizes the importance of research and inquiry, professional and content knowledge, diversity, technology, and collaboration in the development of reflective practitioners. 

TOPICS:

1.  The importance of literacy in everyday lives

2. Ways in which family literacy programs support literacy learning

3. The social impact of low literacy

4. Sensitivity towards individual and cultural differences

5. Ways to help participants set individual and family goals

6. Characteristics of adult education unique to family literacy programs

7. How adult education and children’s education integrate into a comprehensive system of services for individuals and families

8. Major funding streams that support family literacy services

9. Identifying potential community partners for a family literacy program

10. Evidence-based practices identified by research that support children’s early language and literacy development

Findings from Research in Family Literacy:

1.  Language and literacy are circular rather than linear processes which develop most fully in the supportive contexts of family, school, language community and culture.

2. Reading begins before or at birth.

3. Reading and writing are “meaning-making” processes in which individuals strive to “make sense” of print.

4. Children develop environmental print awareness to varying levels of sophistication during the preschool years, depending on exposure and accessibility.

5. All learners develop individual “schema” as a way of processing and organizing information and experience.

6. It is essential to appreciate young children’s drawings, scribbling, and early writing efforts as integral to the reading process.

7. It is critical to realize the importance of the role of parents and extended family as primary educators, providing continuous modeling of language as well as a particular “world view” of literacy values and behaviors.

8. Emergent literacy exists in the context of family, school, language and culture.

9. The tutoring component of any family literacy course enables the university student to demonstrate commitment to the profession as they practice the skills of planning, teaching, interacting, integrating cultural diversity, reflective thinking and decision-making.


This course addresses the International Reading Association’s (2003) Standards for Reading Professionals. Appropriate Standards are identified in parentheses following each course content description. 


This course addresses the following International Reading Association thrusts: 

1. Relationships between diagnostic assessment and instruction (3.3). 

2. Motivational, academic, and social/family/school issues related to instruction for struggling readers (1.1).

3. Research-based and theory-based literacy instruction, including methods, strategies and practices (1.2, 1.4, 2.2, 2.3). 

4. Literacy instruction and culturally and linguistically diverse learners (1.1). 

 This course incorporates the following IRA Strands:

1. Planning and implanting student-centered, integrated literacy activities (2.2)

2. Administering informal and formal assessments (3.1).

3. Conducting individual diagnostic screenings to identify literacy strengths and needs (3.2). 

4. Report writing based on assessment findings from diagnostic screenings (3.4).

5. Demonstrating research-based instructional techniques to colleagues for professional development purposes (2.5, 5.3).

6. Providing appropriate screening, intervention, and remediation. 

7. Formulating an identification of community literacy heads. 

8. Differentiating different types of literacy programs (e.g. family, workplace, school, tutorial center, etc.).

9. Recognizing a variety of literacy needs (including ESOL, ELL, ASS, ASHA, LD, pre-GED, etc.).

10. Assessing low, medium, and high technology accommodations appropriate for literacy students of all ages and needs. 
Research  Applications in Family Literacy:

· To understand that language and literacy are circular rather than linear processes which develop most fully in the supportive contexts of family, school, language community and culture.
· Reading begins before birth
· Reading and writing are “meaning-making” processes in which individuals strive to “make sense” of print
· Children develop environmental print awareness to varying levels of sophistication during the preschool years, depending on exposure and accessibility. 

· All learners develop individual “schema” as a way of processing and organizing information and experience. 

·  It is essential to appreciate young children’s drawings, scribbling, and early writing efforts as integral to the reading process.
· It is critical to appreciate the role of parents and the extended family as primary educators, providing continuous modeling of language as well as a particular “world view” of literacy values and behaviors.
· Emergent literacy exists in the context of family, school, language and culture.
· The tutoring component of any family literacy course enables the university student to demonstrate commitment to the profession as they practice the skills of planning, teaching, interacting, integrating cultural diversity, reflective thinking and decision making. 
Attendance


Augusta State University requires class attendance.  Roll will be taken each class.  The Augusta State University Catalog allows a professor to withdraw a student from a class should a student be absent for more than 10 percent of the class time, regardless of the cause.  In our case, since we meet just eight times, a student can not miss more than ONE class.  Given the rigor of graduate work, there are no excused absences in this course.  Students are responsible for signing in at each class and for signing out if leaving before the class is concluded.

Participation in Class Activities:


You are expected to attend all classes and to participate in class discussion and activities. Your final grade will reflect the quality and substance of your contributions to your on-going learning and your completion of all course activities. We shall follow a “text circles” format to discuss our readings. Essential questions will be incorporated within the context of family literacy scenarios describing struggling readers’ behaviors, diagnostic screenings, and appropriate research based instructional strategies. Discussions should be professional, engaging, and linked to research-based strategies that include:

1. The research-based/origins of the strategy.

2. The rationale as to why to use the strategy.

3. Specific directions for implementing the strategy by teachers, child care providers, and/or parents.
APA Style

All written work is to follow the American Psychological Association (APA) style manual, sixth edition (2009).  APA style addresses the mechanics of writing as well as the format for citation of references.  General assistance with APA style is available online at

http://owl.english.purdue.edu/owl/resource /560/01/
Assignments


Assignments will not be accepted beyond the due date and will not be graded (i.e., the grade will be zero).  If you cannot attend class, it is your responsibility to turn in any assignment due before class begins on the due date.  Example: class begins at 4:30 p.m. on the 30th, and you cannot attend, you must have the assignment in my possession by 4:29:59 p.m. on the 30th to receive a grade other than zero.
Academic Honesty
Students are expected to read and strictly adhere to the entire Academic Honesty policy found on page 42–43 of the 2009–10 Augusta State University Catalog.  In part, the policy reads:

“Academic honesty requires the presentation for evaluation and credit of one’s own work, not the work of others…Plagiarism is the failure to acknowledge indebtedness.  It is always assumed that the written work offered for evaluation and credit is the student’s own unless otherwise acknowledged.  Such acknowledgement should occur whenever one quotes another person’s actual works, whenever one appropriates another person’s ideas, opinions, or theories, even if they are paraphrased, and whenever one borrows facts, statistics, or other illustrative materials unless the information is common knowledge.”
Pipeline Account
Students are encouraged to check their Pipeline account daily.  Students are responsible for any assignments or deadlines sent to them via Pipeline.  If you have trouble accessing your Pipeline account, you should contact Information Technology Services at 737-1676.  Computers and printers are available free of charge in computer labs throughout campus as well as the library and campus Internet cafes for students who do not have access from a home computer.
Department of Educational Leadership, Counseling and Special Education Website
Students are invited to visit the departmental website at: http://www.aug.edu/clinical  A variety of forms, some interactive, may be downloaded from the website.  There are also newsletters, registration information and announcements which students will find useful.  Most forms are in Adobe Acrobat.  All campus computers have Adobe Acrobat Reader installed and students can download Adobe Acrobat Reader for their home computer at no charge from:  http://www.adobe.com/products/acrobat/
Writing Center

The Department of Educational Leadership, Counseling, and Special Education requires that students use APA style.  You may contact the ASU Writing Center (737-1402) for help with developing and improving composition skills. Students who seek that assistance will be required to bring an assignment draft, a complete self-check style rubric, and the APA Publication Manual.  See the ASU Writing Center for details and dates.  If you would like additional help with writing or with learning APA style, inform the class instructor
Students with Disabilities
Students with disabilities who are registered with the Office of Disability Services should schedule an appointment with the instructor before the third week of class to discuss academic accommodations. If the student does not initiate this meeting, it is assumed no special accommodations or modifications will be necessary to meet the requirements of this course. You may make an appointment by calling the Counseling and Testing Center (706) 737-1471 or visit their office located in the Quadrangle, next to Fanning Hall (Business Office).
Student Safety

Student safety is of primary importance. Students leaving classes late in the evening are encouraged to stay in groups of two or more and to report all suspicious behavior or persons to the ASU Office of Public Safety (emergency number 706-729-2911; non-emergency 706-737-1401). Emergency telephones are located in the University Hall parking lot and various other locations on campus.
Cell Phones
The use of cell phones for calls, text messaging, or other tasks is prohibited in class. 
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Case Study Diagnostic Report

Due: Last Class Day at the ASU Literacy Center

Case Study Diagnostic Report:


The purpose of the diagnostic report is to provide background information on a student at the ASU Literacy Center results of educational pre-assessments, and the rationale for the instructional recommendations that will be implemented during the diagnostic teaching sessions. 


Prepare a diagnostic report that summarizes and analyzes the results of the preliminary assessments from the interest inventory, SORT and the Analytical Reading Inventory, and writing sample, and includes recommendations for the diagnostic teaching sessions. 


During the beginning two weeks of the course, submit a description of the student and a rationale for working with that particular student. After completing the preliminary assessments, write a diagnostic report on particular skills. The report will be a singled-spaced document that will include the following components:

· Identify Information (pseudonym rather than student’s actual name, date of birth, age, grade, gender, school pseudonym, examiner, and date(s) of assessments). 

· Background Information (educational history, family background, and health issues). 

· Information shared by parents, teachers, and/or student at ASU Literacy Center. 

· Standardized test results and report card information, if available.

· Observations (context of assessments, attitude and behavior during assessments, factors possibly affecting results of assessments).

· Pre-Assessment Results (an interest/attitude assessment, the Analytical Reading Inventory, and a writing sample).

· Analysis

· Summary

· Recommendations for the Diagnostic Teaching Sessions

Family Communication Log: (Child at ASU Literacy Center)

Create and maintain a family communication log that documents on-going log that documents on-going interactions with family members. Communication with the parent/guardian will be documented in a communication log that will be placed in the case study portion of the SPED 4005 portfolio at the conclusion of the experience. 

A log should be created that at a minimum includes the following information:

· Date of communication.

· Name of family member and relationship to student.

· A brief summary of the content of the communication.

· The family member’s response.

Overview of Case Study Portfolio

For Portfolio and Presentation- Due: Last Class Day

The purpose of the case study portfolio is to document, evaluate, and reflect upon the assessment and intervention process that took place throughout the case study. Students will develop a comprehensive case study portfolio of work with an individual student at the ASU Literacy Center who is identified for the literacy case study with SPED 4005 to place in their SPED 4005 portfolio. The documents compiled will be based upon the literacy assessments and instruction implemented with the student throughout the course. In addition, students will post documents for each component of the case study portfolio on Live-Text.


Using a binder format, compile a notebook that documents your assessments and intervention work with an individual student, family communication, and your reflections on the experience. Present an overview of your finding to our class both orally and in a one- to two-page handout. 

The case study portion of the portfolio will include the following components:

ASSESSMENT INFORMATION

· Student description and rationale for working with the student. 

· Diagnostic report (see listing and description of sections for the assignments on previous page).

· Preliminary assessments- selected evidence and samples such as scoring sheets, data summaries, writing samples. 

TUTORING INFORMATION

· Tutoring log: Record of date, time, length of sessions, and activities (Literacy Center Time Log). 

· Diagnostic teaching plans, including documentation of ongoing assessments and interventions, Hypothesis Test Process charts, and informal reflections.

· Selected student work samples.

· Diagnostic Teaching Reflections and Feedback in Narrative form.

FAMILY COMMUNICATION

· Permission form.

· Family communication log.

· Parent/Guardian letter.

REFLECTIONS

· Reflections on key components of the case study preliminary assessments, diagnostic teaching, using the Hypothesis Test Process, family communication, and the experience as a whole.

· Comments on IRA standards 3.2, 3.3 and 3.4 and how your work during this course contributed toward meeting those standards. Specifically, connect these standards with your work for the diagnostic report, family communication and letter, and the case study.

· Insights into how the two on-site experiences (childcare center & ASU Literacy Center) professional growth and learning and how they will contribute to your future work with students.

FINAL CASE STUDY PORTFOLIO AND PRESENTATION

· Case study compiled in portfolio notebook with specified documents.

· Presentation (5 minutes in length) with one-page handout.

Students will prepare a 5 minute oral presentation with pertinent information about their student’s work during ASU Literacy Center-Clinical experience. Their presentation should include information that parents and other teachers who work with this student would need to know in order to work effectively with him/her (e.g., an ESOL teacher, a special education teacher, a reading specialist, a classroom teacher, etc.). They will include insight into the students’ interest, reading styles, learning styles, strengths, and needs, as well as effective instructional approaches.
TUTORING

TUTORING ON MONDAYS, TUESDAYS, WEDNESDAY AND THURSDAYS FROM 3:00-8:00 P.M. (summers)

SUPERVISED BY CERTIFIED TEACHERS

ONE-ON-ONE TUTORING FOR CHILDREN, ADOLESCENTS, AND ADULTS

HELD AT AUGUSTA STATE UNIVERSITY’S LITERACY CENTER

CALL 706-733-7043 FOR MORE INFO

ASU LITERACY CENTER 1401 MAGNOLIA DRIVE

(DIRECTLY BEHIND NEWMAN TENNIS CENTER JUST OFF WRIGHTSBORO ROAD)

DIRECTOR OF ASU LITERACY CENTER:

Dr. Paulette P. Harris

pharris@aug.edu
706-729-2045

TUTORING/MENTORING

TUTORING ON MONDAYS, TUESDAYS, WEDNESDAY AND THURSDAYS FROM 4:00-8:00 P.M.

SUPERVISED BY CERTIFIED TEACHERS

ONE-ON-ONE TUTORING FOR CHILDREN, ADOLESCENTS, AND ADULTS

HELD AT AUGUSTA STATE UNIVERSITY’S LITERACY CENTER

CALL 706-733-7043 FOR MORE INFO

ASU LITERACY CENTER 1401 MAGNOLIA DRIVE

(DIRECTLY BEHIND NEWMAN TENNIS CENTER JUST OFF WRIGHTSBORO ROAD)

DIRECTOR OF ASU LITERACY CENTER:

Dr. Paulette P. Harris

pharris@aug.edu
706-729-2045

Intellectual Vitality

Time Documentation Form

EDLR 7110 Candidate’s Name: ____________________________________________

Semester/Year: _________________________________________________________ 

Direction: Complete and attach documents for each (agenda) etc.

	Date


	Time-In
	Time-Out
	Total Time
	Activity

*Attach summary
	Leader’s 

Signature or Agenda

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


Total Time Required _____________    Total time Completed _________________

Did you complete total time required? __________  If not, why? ______________________________________

ASU Literacy Center

Time Documentation Form

Tutor’s Name: ________________________

Jag ID: _________________________

Semester/Year: ________________________

Course: _________________________

	Date
	Time-In
	Time-Out
	Total Time
	Accomplishments
	Supervisor’s Signature

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


Augusta State University Literacy Center

FINAL EVALUATION OF TUTORING

Student Name: ______________________________

Student ID#: ______________________________

Course#: __________________ Semester/Year: ____________________________ Professor: Dr. Paulette Harris

	QUALITY


	RATING
	SUGGESTION

	
	1
	2
	3
	4
	5
	

	Understanding of subjects
	
	
	
	
	
	

	Punctuality
	
	
	
	
	
	

	Dependability/Responsibility
	
	
	
	
	
	

	Attitude towards tutoring
	
	
	
	
	
	

	Interaction with other tutors
	
	
	
	
	
	

	Interaction with tutees
	
	
	
	
	
	

	Initiative/Resourcefulness
	
	
	
	
	
	

	Adapts tutoring to needs of diverse learners
	
	
	
	
	
	

	Provides developmentally appropriate tutoring 
	
	
	
	
	
	

	Handles constructive criticism
	
	
	
	
	
	

	Interaction with supervisor
	
	
	
	
	
	

	Professional appearance 
	
	
	
	
	
	

	Sense of humor/friendliness
	
	
	
	
	
	

	Confidentiality
	
	
	
	
	
	

	Poise
	
	
	
	
	
	

	Flexibility
	
	
	
	
	
	

	Correct use of Standard English
	
	
	
	
	
	




COURSE POLICY STATEMENTS

Dr. Paulette P. Harris, Cree-Walker Professor

1. Attendance and punctuality are required (exceptions only in emergency situations). The maximum number of absences for a class that meets once per week is one absence. You may be dropped from class on the second absence. Attendance, punctuality, and participation (including active listening) will be into consideration during final evaluation.

2. With permission of professor, audio taping during class lectures/discussions is allowed.

3. All assignments are due as scheduled. Late assignments, if accepted, will be penalized. 

4. Please type all assignments on your computer. Assignments must be proofread. Final product should adhere to standard English in terms of grammar, spelling, punctuation, etc. 

5. The academic policy as outlined in the ASU Catalogue applies to this class. Plagiarism is strictly forbidden. Document all sources using APA style.

6. Without advance approval of professor, no cell phones or beepers are allowed during class. 

7. ASU students are not allowed to bring children to classes (due to liability issues). 

8. Student grievances should follow policy as outlined in the ASU catalogue. Grievances must first be brought to the attention of the instructor of the course. 

9. Feel free to raise questions in class or to stay after class with questions, etc. 

10. The following grading scale will be used:

A=excellent (90-100)

B=good (80-89)

C=fair (70-79)

D=poor (60-69)

F= unsatisfactory (≤59)

11. Dr. Harris may be contacted as follows

Office: University Hall # 309

Phone: (706)-729-2045 (voicemail)

E-mail: pharris@aug.edu 

STUDENT INFORMATION

Course #_____________________________ Semester_________________________________

Name_________________________________________________________________________

Address ______________________________________________________________________


  _______________________________________________________________________

Phone Number ________________________________________________________________

E-mail Address ________________________________________________________________

Other information Dr. Harris needs to know:

Rating Scale


5= Exemplary Level- level of excellence/mastery


4=Proficient Level- level of competence


3=In Progress Level- approaching competence


2=Unsatisfactory Level- not competent at this time


1=Not Observed


 





Remarks:________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________


Signature of ASU Literacy Center Supervisor: _________________________________Date: ___________________








SPED 4005
                                                        Summer 2010
                                                                                        Harris

