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COURSE DESCRIPTION:
This course is an introduction to the theory and practice of educational administration. Major concepts in administration will be covered leading to a conceptual understanding and competence for effective leadership. 
TEXTS:  Both texts are required for this class. 

Gorton, R. A., Alston, J.A., & Snowden, P. E. (2007). School Leadership and Administration: Important Concepts, Case Studies, and Simulations (7th ed.)

 Boston: McGraw-Hill.

Fullan, M. and St. Germain, C. (2006). Learning Places: A Field Guide for Improving the Context of School. Thousand Oaks, CA: Corwin Press.

CONCEPTUAL FRAMEWORK

The conceptual framework establishes the shared vision for a unit’s efforts in preparing educators to work effectively in P-12 schools. It provides direction for programs, courses, teaching, candidate performance, scholarship, service, and unit accountability. The conceptual framework is knowledge-based, articulated, shared, coherent, consistent with the unit and or institutional mission, and continuously evaluated. 
The Department of Educational Leadership, Counseling, and Special Education holds a common set of standards (knowledge, skills, and dispositions) which candidates model and use to advocate for meaningful change as professionals in their disciplines.  The members of the department promote the success of all candidates as they become learned and scholarly professionals who are knowledgeable, ethical, and collegial.
The faculty models the professional dispositions that they expect candidates to possess. University faculty members adhere to the code of ethics of the Georgia Professional Standards Commission, College of Education Behavioral Creed as well as to the codes of ethics of each of their respective disciplines.  University and clinical faculty model the role of self-actualizing persons who experience, learn, reflect, and improve.  The communication of these roles to candidates is the major goal of institutions dedicated to professional educator development.  In turn, the candidates model these roles to promote student success.

Department of Educational Leadership, Counseling, and Special Education standards are congruent with National Council for the Accreditation of Teacher Education (NACTE), Professional Standard Commission (PSC), Interstate New Teacher Assessment and Support Consortium (INTASC), Council for Exceptional Children (CEC), Council for the Accreditation of Counseling and Related Educational Programs (CACREP), and Board of Regents (BOR) standards.
COURSE GOALS AND OBJECTIVES:
The Educational Leadership program’s goals and objectives are focused on the knowledge, skills, and dispositions candidates need to lead educational enterprises centered on teaching and learning. To that end, course content includes three dimensions: (1) Awareness, defined as acquiring concepts, information, definitions, and procedures; (2) Understanding, defined as interpreting knowledge to school environments, integrating concepts with practice, and using knowledge and skills in context; and (3) Capability, defined as applying knowledge and skills to specific problems of practice (ELCC).

The Candidate will:

1. Formulate beliefs and demonstrate competence in managing diversity and intellectual vitality. 

2. Examine and understand the nature, process, and assessment of decision-making.

3. Demonstrate effective communication practices/develop proficiencies in persuasive speaking and writing skills. 

4. Formulate beliefs and demonstrate competence in group dynamics/group leadership. 

5. Conceptualize and gain skills in conflict management. 

6. Acknowledge, gain proficiencies, and envision roles in an effective organizational culture.

7. Conceptualize the theory and process of change as it pertains to school improvement.

8. Demonstrate leadership skills in a collaborative field-based school improvement project.

COMPETENCIES:
Course assignments are aligned to support candidate awareness, understanding, and capability for these standards: 
NCATE Standards One, Two, Three, Four, Five, and Six
ELCC Standard One
Georgia PSC Standard One 

ISLLC Standards One, Two, Three, Four, Five, and Six

COURSE CONTENT: Overview of key concepts in administration: decision-making, communication, authority-power-influence, group dynamics and leadership, conflict management, organizational culture, and school improvement.

COURSE ACTIVITIES: Readings, discussions, case studies, field experiences, individual and group presentations.
COMPLETE THESE ASSIGNMENTS PRIOR TO FIRST CLASS MEETING:
Read Chapter One (Leadership) in Gorton and Snowden. (awareness)
Read Chapter One in Fullan and St. Germain. Complete pages 11, 12, and 13 based on your personal response. You do not need to convene a faculty group.(awareness, understanding, and capability)
August 19, 2008
Introductions, review of syllabus, Chapter One Leadership lecture, and class discussion

Assignments for Next Class
1. Read Chapter Seven (School Improvement) in Gorton and Snowden. (awareness)
2. Read Chapter Two (Achieving Momentum Through Innovativeness) in Fullan and St. Germain. (awareness)
3.
         Read What We Know About Successful School Leadership. (awareness)
PDF of this article will be e-mailed to you at your Pipeline account.
Write a reflective essay of not more than five pages describing your leadership experiences; include educational and non-educational experiences. Use Chapter One in the text and What We Know About Successful School Leadership to guide your reflection. Your essay will have three sections. Section One: Discuss your particular accomplishments, behaviors, beliefs, and goals that are indicative of leadership. Section Two: Discuss your vision of school leadership. Section Three: What are your strengths and weaknesses as a leader? How do you use your strengths, and how do you address your weaknesses? (understanding and capability) Essay should be double-spaced with one-inch margins. Font size no smaller than 12.

4. Complete case assigned following case study guidelines in syllabus. (understanding and    capability)
August 26, 2008
Case presentations, Turn in Essay on your leadership, Chapter Seven lecture, and class discussion

Assignments for Next Class
1. Read Chapter Two (Decision Making) in Gorton and Snowden. (awareness)
2. Read Chapter Three (Linking Standardized Test Data to Teaching and Learning) in Fullan and St. Germain. (awareness)
3. Convene your school group for discussion of Fullan/St. Germain Chapter Two.

4. Complete case assigned. (understanding and capability)
September 2, 2008
Case presentations, Chapter Two lecture, and class discussion

Assignments for Next Class
1. Read Chapter Six (Organizational Culture) in Gorton and Snowden. (awareness)
2. Read Chapter Four (Promoting Purpose and Community) in Fullan and St. Germain.
3. Convene your school group for discussion of Fullan/St. Germain Chapter Three.

4. Complete case assigned. (understanding and capability)
September 9, 2008
Case presentations, Chapter Six lecture, and class discussion

Assignments for Next Class
1. Read Chapter Five (Conflict Management) in Gorton and Snowden. (awareness)
2. Read Chapter Five (Making Learning Accessible) in Fullan and St. Germain. (awareness)
3. Convene your school group for discussion of Fullan/St. Germain Chapter Four.

September 16, 2008  
Case Presentations, Chapter Five lecture and class discussion

Assignments for Next Class
1.
Read Chapter Four (Communication) in Gorton and Snowden. (awareness)
2.
Complete case assigned. (understanding and capability)
3.
Convene your school group for discussion of Fullan/St. Germain Chapter Five.
September 23, 2008 
Case Presentation, Chapter Four lecture, and class discussion

Assignments for Next Class
1.
Read Chapter Three (Authority, Power, and Influence) in Gorton and Snowden. (awareness)
2.
Complete case study assigned. (understanding and capability)
3.
Complete preparation of Learning Places portfolio (understanding and capability)

September 30, 2008 PORTFOLIOS DUE
Chapter Three lecture and discussion
Learning Places portfolio due at this class.
Assignments for Next Class

1.
Interview an administrator on three of the seven topics we have studied in class. Obtain information about his/her perspective and how the topics interact in school administration. Look for patterns across the data. Write a critical essay contrasting ideas from the text with perspectives of the administrator. Articulate a minimum of three conclusions that you have made concerning school administration based on your readings and the interview. Include your interview questions and your notes taken during the interview with your essay. (understanding)

a. When conducting  the interview,
i. Pose questions and then allow for comment beyond questions;
ii. Use follow-up questions that extend responses you receive or clarify the meaning; and 
iii. Take notes and/or with permission audiotape the interview.

b. Analysis

i. Re-read notes or transcript of interview.

ii. Synthesize the data, making conclusions from the data.

iii. Search for patterns across the data.
October 7, 2008
Interview paper due; complete course evaluation.
FIELD EXPERIENCE REQUIREMENT (understanding and capability)
Each student will complete a portfolio of his/her own work applying the concepts and principles of Learning Places: A Field Guide for Improving the Context of Schooling. The portfolio will consist of an introduction, followed by five separate sections—a total of six sections. A table of contents, reference list, and appendix must be included in your portfolio.

TABLE OF CONTENTS
INTRODUCTION
The introduction will be a reporting of and review/assessment of your school’s  demographics. This introduction must include at least the following information: 
· demographical data on the student body of your school, 
· descriptive data on the general community setting, 
· the school’s vision/mission, 
· the school’s annual goals/objectives, 
· recent productivity indicators (test results, dropout rates, teacher turnover, etc.),
· and communication system with parents and community. 
After presenting these data, discuss how knowing and understanding these factors can assist an educational leader in optimizing learning. Identify ways the school vision and mission are congruent with the data. 
SECTIONS ONE THROUGH FIVE
BUILDING ON STRENGTHS
ACHIEVING MOMENTUM THROUGH INNOVATIVENESS

LINKING STANDARDIZED TEST DATA TO TEACHING AND LEARNING

PROMOTING PURPOSE AND COMMUNITY

MAKING LEARNING SUPPORT ACCESSIBLE

1. Sections one through five will address the corresponding chapters of Learning Places. For example, Section One will contain all of your work from Chapter One: Building on Success; Section Two will contain all of your work from Chapter Two: Achieving Momentum Through Innovativeness. 

a. Each section must begin with a comprehensive response to the essential question posed in the chapter. Incorporate ideas and information from your conversations in your response to the essential question. 

b. Next you must present your response to the “Getting Started,” followed by your responses to “Looking Deeper.”  

c. Conclude the section with your response to “Taking Action” and

d. follow this with a personal reflection on the chapter in terms of administering and leading a school in the 21st century. 

2. Forms and templates presented in the text may be downloaded from www. Learningplaces.org (Look under Suggested Readings) or you may photocopy from the text for presenting these in your portfolio.

REFERENCES

APPENDIX

THE PROCESS FOR WORKING WITH LEARNING PLACES
IDENTIFY A GROUP within your school to serve as your sounding board and schedule a weekly meeting time (10–15 minutes) with these persons. Consider conversations with one of the following: grade level team, department members, administrative team, support services team. 
READ  the assigned section in Learning Places, identify the key ideas, and complete the “Getting Started.” Then, meet your “sounding board.” Share your understanding of the essential question and the information and get their reaction/response. Summarize these conversations as well as the responses in each section of your portfolio. Document your time in a log that you will place in the Appendix of your paper. The format for keeping your time log will be provided to you electronically.
CASE STUDY (understanding and capability)
The following model must be used in preparing your case study analysis.
-
Tell the facts of the case: Be critical in finding the essential facts that have a direct relationship to the problem(s) you are going to define. If you are making any assumptions or inferences, you should acknowledge and state these in this section.
-
State the problem: Do not tell me the facts of the case again. State the problem in one or two sentences. Be concise. Diagnose clearly, completely, and correctly the problem you are going to face.
-
Analyze the problem: Prove to me that you can make connections from relevant theoretical models, research, best practices, etc. in terms of leadership and administration to diagnose the problem(s) more completely. Apply what we have read and discussed in class to the case you are studying. Explore the different points of view—the perspectives of key players and how these are significant. What are   the alternative actions that might address the problem(s)? What are the advantages and disadvantages of each possible response?
-
Prescribe or plan to remedy the problem(s): Assume the leadership role in your response. You are the one who will lead the action in response to the problem. Make your response from that perspective. What is the action that you consider most appropriate? Explain how you would implement it. Why did you select this action/response to the problem?
Each case study response should be no more than five pages, double spaced, one inch margins, and font no smaller than 12. Include a cover page and reference page with appropriate information. The cover page and reference page are not included in the five page limit. APA style must be followed consistently and correctly.
Scoring

Case Presentations (five)




30 points


Reflective Essays (two)




20 points

School Improvement Project  




50 points

Grading
90>

A

80 – 89.99
B

70 – 79.99
C

60 – 69.99
D

59.99<

F

Assignments will not be accepted beyond the due date and will not be graded (i.e., the grade will be zero). If you cannot attend class, it is your responsibility to turn in any assignment due before class begins on the due date. Example: class begins at 4:30 p.m. on the 30th, and you cannot attend, you must have the assignment in my possession by   4:29:59 p.m. on the 30th to receive a grade other than zero.

APA STYLE

All written work is to follow the American Psychological Association (APA) style manual, fifth edition (2001). APA style addresses the mechanics of writing as well as the format for citation of references. General assistance with APA style is available online http://www.aug.edu/clinical/ELCSE_APA_Guidelines.pdf and at

http://owl.english.purdue.edu/owl/resource/560/01/
ATTENDANCE
Augusta State University requires class attendance. Roll will be taken each class and the student is expected to attend AT LEAST 60% of the class to be given credit for attending the class. Moreover, each student is expected to attend AT LEAST 60% percent of the scheduled classes to be given credit for the course. In our case, since we meet just eight times, a student can not miss more than TWO classes. On the third absence, the student will receive a grade of “F” for the course. There are no excused absences in this course. Students are responsible for signing in at each class and for signing out if leaving before the class is concluded.
ACADEMIC HONESTY
Students are expected to read and strictly adhere to the entire Academic Honesty policy found on page 39–40 of the 2007–08 Augusta State University Catalog.  In part, the policy reads:

“Academic honesty requires the presentation for evaluation and credit of one’s own work, not the work of others…Plagiarism is the failure to acknowledge indebtedness.  It is always assumed that the written work offered for evaluation and credit is the student’s own unless otherwise acknowledged.  Such acknowledgement should occur whenever one quotes another person’s actual works, whenever one appropriates another person’s ideas, opinions, or theories, even if they are paraphrased, and whenever one borrows facts, statistics, or other illustrative materials unless the information is common knowledge.”

PIPELINE ACCOUNTS
Students are encouraged to check their Pipeline accounts daily. Students are responsible for any assignments or deadlines sent to them via Pipeline. If you have trouble accessing your Pipeline account, you should contact Information Technology Services at 737-1676. Computers and printers are available free of charge in computer labs throughout campus as well as the library and campus internet cafes for students who do not have access from a home computer.

Department of Education Leadership, Counseling, and Special Education Website

Students are invited to visit the departmental website at: http://www.aug.edu/clinical. A variety of forms, some interactive, may be downloaded from the website. There are also newsletters, registration information and announcements which students will find useful. Most forms are in Adobe Acrobat. All campus computers have Adobe Acrobat Reader installed and students can download Adobe Acrobat Reader for their home computer at no charge from: http://www.adobe.com/products/acrobat/
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