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COURSE DESCRIPTION:
This course will examine the nature of curriculum development from an educational leader’s perspective.  Emphasis will be placed on preparation, implementation, and evaluation of the curriculum.

TEXTS: 
Glatthorn, Allan A. (2000). The Principal as Curriculum Leader (second edition) Corwin Press. 

CONCEPTUAL FRAMEWORK PRINCIPLES 
The conceptual framework establishes the shared vision for a unit’s efforts in preparing educators to work effectively in P-12 schools. It provides direction for programs, courses, teaching, candidate performance, scholarship, service, and unit accountability. The conceptual framework is knowledge-based, articulated, shared, coherent, consistent with the unit and or institutional mission, and continuously evaluated. 

The Department of Educational Leadership, Counseling, and Special Education holds a common set of standards (knowledge, skills, and dispositions) which candidates model and use to advocate for meaningful change as professionals in their disciplines.  The members of the department promote the success of all candidates as they become learned and scholarly professionals who are knowledgeable, ethical, and collegial.

The faculty models the professional dispositions that they expect candidates to possess. University faculty members adhere to the code of ethics of the Georgia Professional Standards Commission, College of Education Behavioral Creed as well as to the codes of ethics of each of their respective disciplines.  University and clinical faculty model the role of self-actualizing persons who experience, learn, reflect, and improve.  The communication of these roles to candidates is the major goal of institutions dedicated to professional educator development.  In turn, the candidates model these roles to promote student success.


Department of Educational Leadership, Counseling, and Special Education STANDARDS ARE CONGRUENT WITH NATIONAL COUNCIL FOR THE ACCREDITATION OF TEACHER EDUCATION (NCATE), PROFESSIONAL STANDARD COMMISSION (PSC), INTERSTATE NEW TEACHER ASSESSMENT AND SUPPORT CONSORTIUM (INTASC), COUNCIL FOR EXCEPTIONAL CHILDREN (CEC), COUNCIL FOR THE ACCREDITATION OF COUNSELING AND RELATED EDUCATIONAL PROGRAMS (CACREP), AND BOARD OF REGENTS (BoR) STANDARDS.
COURSE GOALS AND OBJECTIVES:
The Educational Leadership program’s goals and objectives are focused on the knowledge, skills, and dispositions candidates need to lead educational enterprises centered on teaching and learning. To that end, course content includes three dimensions: (1) Awareness, defined as acquiring concepts, information, definitions, and procedures; (2) Understanding, defined as interpreting knowledge to school environments, integrating concepts with practice, and using knowledge and skills in context; and (3) Capability, defined as applying knowledge and skills to specific problems of practice (ELCC).

The Candidate will:

1.  
Demonstrate an understanding of the influences on curriculum development stemming from the functions of a school within a social and cultural context.
2.  
Demonstrate an understanding of the relationship between the nature of learning and curriculum development.
3.  
Identify various models for curriculum development and the rationale for each model.
4.  
Identify the elements of curriculum development (i.e., needs, objectives, content, etc.).
5.  
Demonstrate an understanding of the procedures and functions of goal analysis and development of objectives in curriculum planning.
6.  
Demonstrate an understanding of the factors involved in organizing curriculum content.
7.  
Plan for goals and objectives, for related learning experiences, and for evaluation of student performance using a specific curriculum development model.
8.  
Demonstrate an understanding of the criteria involved in the selection of curriculum activities.
9.  
Identify the major reasons for curriculum evaluation.
10.  Demonstrate an understanding of the procedures involved in evaluating curriculum and program development.
11.  Identify leadership skills necessary for achieving effective curriculum development and implementation.
COMPETENCIES:

Course assignments are aligned to support candidate awareness, understanding, and capability for these standards: 
NCATE Standards One, Two, Three, Four, Five, and Six

ELCC Standard 2.2, 2.3

Georgia PSC Standard Two

ISLLC Standards One, Two

COURSE CONTENT: Overview of key concepts in curriculum planning, implementing, and evaluating with a focus on providing leadership in these areas
COURSE ACTIVITIES: Readings, discussions, case studies, field experiences, individual and group presentations.

Class One 

Introductions and review of syllabus
Read in Glatthorn Chapter One (What It Means to Be a Curriculum Leader) and Chapter Two (The Four Curriculum Levels), and (Awareness)
Read Popham, J. (1999). Why standardized test don’t measure educational quality. Educational Leadership, March, 8–15. (Awareness)
Class Two

Read in Glatthorn Chapter Three (Importance of the Principal) and Chapter Four (State Policies and Frameworks) and Chapter Five (District Curricula). (Awareness)
Read Noddings, N. (1999). Renewing school democracy. Phi Delta Kappan, April, 579–83. (Awareness)
Read Davis, O.L. (2005). The new standards are set: Now what? Journal of Curriculum and Supervision, 20(2), 89–93. (Awareness)
Read Rising Above the Gathering Storm retrieved from http://darwin.nap.edu/execsumm_pdf/11463 (Awareness)
Bring to class curriculum guide to be reviewed.

Class Three

GROUP CURRICULUM PROJECT

Class Four
Read in Glatthorn Chapter Six (Developing Vision and Goal), Chapter Seven (Rethinking the Program of Studies), and Chapter Eight (Committing to a Learning-Centered Schedule). (Awareness)
Review and summarize curriculum resources available online from Georgia Department of Education. (Awareness, Understanding)
Class Five
Read in Glatthorn Chapter Nine (Integrating the Curriculum), Chapter Ten (Aligning the Curriculum), and Chapter Eleven (Monitoring the Implementation Process). (Awareness)
Midterm assignment due. (Understanding and Capability)
Class Six
Read in Glatthorn Chapter Twelve (Making Yearly Planning Calendars), Chapter Thirteen (Developing Units of Study), and Chapter Fourteen (Enriching the Curriculum and Remediating Learning). (Awareness)
Class Seven
Read in Glatthorn Chapter Fifteen (Evaluating the Curriculum). (Awareness)
Class Eight
Read in Glatthorn Chapter Sixteen (Curriculum Leadership: Putting It Together). (Awareness)
Class presentations.  (Understanding and Capability)
Information for Assignments

FIELD EXPERIENCE REQUIREMENT (Understanding and Capability)
EXAMINE and CRITIQUE the curriculum guide in a curriculum area and school level that you do not teach. What orientation to the curriculum is reflected by the curriculum guide? What national, regional, state, and local priorities are reflected? How is technology addressed? What connections to preparing learners for the 21st century are present? What examples of knowledge of student development, current economics, and predicted societal conditions can be derived from the guide? What format was used in developing the curriculum? What categories from Bloom’s taxonomy or emphasis on critical and creative thinking are evident in the curriculum objectives? What parental, central office, teacher, and student influences are recognizable? What commercial publishing influences can be discerned? What does the guide reflect as an approach to curriculum development? Was the guide most likely developed by outside developers with minimal revision, by outside developers with substantial revision, by a team of teachers led by a specialist, or internally by a team of teachers with specialists as resource people? What are the strengths and weaknesses of the curriculum guide? What recommendations would you make to improve the guide?
The Formal or Written Curriculum


EXAMINE the state standards appropriate to the subject and as many curriculum guides and texts for the subject and grade level as you can. IDENTIFY and CITE EVIDENCE about:

1.  Curriculum orientation that is most prominently expressed through the rationale and other written statements in the guides and texts. What implications concerning the orientation of the curriculum are suggested through the outcomes, strategies, activities, and resources that are included?
2.  Assumptions that the curriculum, guide and/or texts make about (1) the role of education in American society, (2) the roles of teachers and students, (3) the instructional process, (4) the impact of school level factors, teacher level factors, and student level factors on the curriculum.

The Taught Curriculum


INTERVIEW two teachers in your school and one teacher from another school about:

1. The extent to which they teach the content and use the strategies and resources contained in the curriculum document. NOTE: If the curriculum document is not used, explore the reasons why.
2. Their reactions to the curriculum document, including:

a. To what extent is the guide “teacher friendly”?

b. Are the suggested resources available?

c. Do the teachers agree with the beliefs written and implied in the guide?

d. What suggestions do the teachers have for the improvement of the guide?

The Assessed Curriculum


OBTAIN a copy of three of more assessments used by teachers of the grade or curriculum area. Teacher made and “canned assessments” should be included. DESCRIBE the extent to which the content, format, and rigor of the assessments are aligned with the conclusions drawn about the beliefs on which the curriculum is based.

The Hidden Curriculum


INDICATE what might be hidden or unstated assumptions on which the curriculum, textbooks, resource materials, etc., are based and DESCRIBE the evidence on which you have identified these assumptions.

The Unintended Curriculum


INDICATE the outcomes that students might gain that were not intended by the written, taught, and assessed curriculum. Why do you think students will acquire these outcomes?

Your Recommendations

 
SUMMARIZE your conclusions about the extent of alignment. OUTLINE the steps you are suggest as a curriculum leader to increase alignment among the written, taught, assessed curriculum and how you might address the hidden and unintended curriculum.

Prepare a 12–15 page paper answering each question and providing examples from the guide to support your answers. Include the curriculum guide reviewed with your paper. Your paper must follow APA style. Prepare a presentation of your paper that highlights themes from our text and your personal reading during the class and your personal reflections. Paper (50 points) and presentation (10 points) are due at Class Eight.
MIDTERM GROUP ASSIGNMENT TO SUBMIT AT CLASS FIVE.

(Awareness, Understanding and Capability)
Examine a so-called canned curriculum, including the teacher’s guide, teacher proof texts and/or materials, programmed methods of measuring student progress, student text, and all other major components of the program. Prepare a written report describing and evaluating the selected curriculum. Prepare a presentation and display and discuss physical components of the curriculum as part of your presentation. If you teach elementary school, you must examine a secondary curriculum; if you teach secondary school, you must examine an elementary curriculum. 
Scoring

Group Presentation (Midterm)




40 points


Curriculum Guide Analysis





60 points
Grading
90>

A

80 – 89.99
B

70 – 79.99
C

60 – 69.99
D

59.99<

F

Assignments will not be accepted beyond the due date and will not be graded (i.e., the grade will be zero). If you cannot attend class, it is your responsibility to turn in any assignment due before class begins on the due date. Example: class begins at 4:30 p.m. on the 30th, and you cannot attend, you must have the assignment in my possession by   4:29:59 p.m. on the 30th to receive a grade other than zero.

APA STYLE

All written work for the College of Education follows the American Psychological Association (APA) style manual, fifth edition (2001). Your cover page, running head, in-text citations, reference list, grammar and mechanics must reflect this style manual. General assistance with APA style is available online at

http://owl.english.purdue.edu/owl/resource/560/01/
ATTENDANCE
Augusta State University requires class attendance. Roll will be taken each class, and the student is expected to attend AT LEAST 60% of the class to be given credit for attending the class. Moreover, each student is expected to attend AT LEAST 60% percent of the scheduled classes to be given credit for the course. In our case, since we meet just eight times, a student can not miss more than TWO classes. On the third absence, the student will receive a grade of “F” for the course. There are no excused absences in this course. Students are responsible for signing in at each class and for signing out if leaving before the class is concluded.
ACADEMIC HONESTY
Students are expected to read and strictly adhere to the entire Academic Honesty policy found on pages 39–40 of the 2007–08 Augusta State University Catalog.  In part, the policy reads:

“Academic honesty requires the presentation for evaluation and credit of one’s own work, not the work of others…Plagiarism is the failure to acknowledge indebtedness.  It is always assumed that the written work offered for evaluation and credit is the student’s own unless otherwise acknowledged.  Such acknowledgement should occur whenever one quotes another person’s actual works, whenever one appropriates another person’s ideas, opinions, or theories, even if they are paraphrased, and whenever one borrows facts, statistics, or other illustrative materials unless the information is common knowledge.”

PIPELINE ACCOUNTS

Students are encouraged to check their Pipeline accounts daily. Students are responsible for any assignments or deadlines sent to them via Pipeline. If you have trouble accessing your Pipeline account, you should contact Information Technology Services at 737-1676. Computers and printers are available free of charge in computer labs throughout campus as well as the library and campus internet cafes for students who do not have access from a home computer.

NOTE:  Clinical Lab Sessions will be held twice during the semester. This is voluntary and you may ‘come and go’ at any time during that time. The purpose of the lab sessions is to allow individuals and-or project group members to review/clarify any course assignments, seek feedback on project plans, seek help with drafts of issues paper, appropriate graduate writing skills, etc.  There will be no penalties for non-attendance. 
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