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AUGUSTA STATE UNIVERSITY

COLLEGE OF EDUCATION

Department of Educational Leadership, Counseling, and Special Education
SPECIAL EDUCATION PROGRAM

SPED 2000

TEACHING STUDENTS WITH DISABILITIES 

IN GENERAL EDUCATION CLASSROOMS
3 SEMESTER HOURS

Professor:  Cindy Pafford
                     cpafford@aug.edu 

TEXTBOOKS AND READINGS:

Smith, T.E.C., Polloway, E. A., Patton, J. R., & Dowdy, C. A. (2004). Teaching students with special needs in inclusive settings fourth edition.  Needham Heights, MA:Allyn and Bacon.

CONCEPTUAL FRAMEWORK PRINCIPLES

The conceptual framework establishes the shared vision for a unit’s efforts in preparing educators to work effectively in P-12 schools. It provides direction for programs, courses, teaching, candidate performance, scholarship, service, and unit accountability. The conceptual framework is knowledge-based, articulated, shared, coherent, consistent with the unit and or institutional mission, and continuously evaluated. 

The Department of Educational Leadership, Counseling, and Special Education holds a common set of standards (knowledge, skills, and dispositions) in which candidates are prepared to practice as professionals in their disciplines. The members of the Department will promote the success of all students by demonstrating:   

I. Learned and Scholarly Professionals who are Knowledgeable – Ethical – Collegial.

II. Democratic Professionals who are Advocates and Meaning-Makers.

III. Self-Actualizing Professionals who are Role Models and Change Agents.

Department of Educational Leadership, Counseling, and Special Education STANDARDS ARE CONGRUENT WITH NATIONAL COUNCIL FOR THE ACCREDITATION OF TEACHER EDUCATION (NCATE), PROFESSIONAL STANDARD COMMISSION (PSC), INTERSTATE NEW TEACHER ASSESSMENT AND SUPPORT CONSORTIUM (INTASC), COUNCIL FOR EXCEPTIONAL CHILDREN (CEC), AND BOARD OF REGENTS (BOR) STANDARDS.

COURSE DESCRIPTION:  An introductory course for future general and special educators which includes: (a) basic laws governing and affecting special education, (b) pre-referral and referral procedures, (c) definitions and characteristics of individuals with disabilities, students with multiple abilities and students from diverse backgrounds, (d) instructional methodologies, strategies, and techniques, (e) collaboration/consultation, (f) classroom acceptance, and (g) assistive technologies.

COURSE OBJECTIVES:
Upon successful completion of this course, students will meet a common core of knowledge and skills essential for general and special educators to support students of diverse needs and abilities by demonstrating the following competencies:

The student will:

 

1. Cite definitions of disabilities according to IDEA and identify major characteristics of each.  (PSC/NCATE 1, 7;  INTASC 1,2;  BOR IIB(1); CEC: CC1K1-8, GC1K1,4,6,8, GC2K3-5)

2. List pre-referral and referral procedures for special services and note procedural due process and parental rights.(PSC/NCATE 1,7;  INTASC 1; BOR IIB(1); CEC: CC1K4-6,GC1K3-5, 8)

3. Demonstrate knowledge of research-based teaching methodologies, strategies, and techniques to meet the diverse needs of students with diverse needs and abilities.

(PSC/NCATE 1,3; INTASC 3,4; BOR IIB(1); CEC: CC7K4, CC7S9, GC7S4)

4. Utilize technological advances to meet the needs of individuals with disabilities.

(PSC/NCATE 1; INTASC 3,4; BOR IIB(1); CEC: CC7K4, CC7S9, GC7S4) 

5. Adapt and modify a lesson plan to meet the needs of students with a specific disability and/or multiple abilities; provide additional strategies and activities that may be needed to facilitate maximal achievement. (PSC/NCATE 7; INTASC 7,8; BOR IIB(3); CEC: CC7K1-3, CC7S10,11)

6. Foster acceptance and willingness to teach individuals with disabilities. (PSC/NCATE 1.4; INTASC 1,5,10;  BOR IIB(3); CEC: GC7K1,3, CC8S8, CC9K2, CC10S7, 9, CC1S1)

7. Demonstrate proficiency in oral and written communication.  (PSC/NCATE 8; INTASC9; BOR II; CEC: CC9S7,8,9)

	 SPED 2000 Course Outline


	January 10
· Review Syllabus and Course Objectives
· Chapter 1 
· Introduction – History of Special Education
· At home:  Read Chapters 2 & 4 for next week

	February 28
· MID-TERM

· Chapter 12

· Teaching students who are Gifted – Online lesson 
· At home:  Read Chapter 5 for next week


	January 17
· Chapters 2 & 4

· Highlight Chapter 3
· Inclusive Education

· The Special Education process

· At home:  Read chapter  6 for next week

	March 7
· Chapter 5

· Other Health Impaired (ADHD, etc)

· At home:  Read Chapter 10 for next week

	January 24
· Chapter 6

· Teaching students with Learning Disabilities

· At home:  Read chapter 11 for next week
	March 14
· Chapter 10

· Low-Incidence Disabilities (Autism, TBI, SDD, etc.)

· At home:  Read Chapter 13 for next week



	January 31
· Chapter 11

· Teaching students with communication Disorders

· At home:  Read Chapter 8 for next week
	March 21
· Optional Assignment DUE

· Chapter 13

· Teaching students who are At-Risk

· At home:  Read Chapter 14 for next week



	February 7
· Chapter 8

· Teaching students with Intellectual Disabilities

· At home:  Read chapter 9 for next week


	March 28
· Chapter 14

· Classroom Organization and Management

· At home:  Read Chapter 15  for next week

	February 14
· Annotated Web List DUE
· Chapter 9 

· Teaching students with Sensory Impairments 

· At home:  Read Chapter 7 for next week


	April 11
· Chapter 15

· Teaching students with Special Needs in Elementary Schools

· At home:  Read Chapter 16 for next week

	February 21
· Chapter 7
· Teaching students with Emotional Behavioral Disorders
· At home:  Read Chapter 12 for next week
	April 18
· Field Experience Assignment Due
· Chapter 16

· Teaching students with Special Needs in Secondary Schools

· Review for Final Exam



	
	April 25
· FINAL EXAM


ASSIGNMENTS:

Annotated Web List:  Develop a list containing 10 web sites that contain information about students/people with exceptionalities.  For each, include the site’s name, its URL address, and 2-5 sentences describing the sites content.  List must be submitted on a CD or via email.  All documents must be in Microsoft word format.  URL addresses must be hyperlinked to the HOME page of the website.  Your descriptions of the site should be a brief summary of all that is included within that site.  It should not just describe the section of the site that is about disabilities.  A rubric will be provided to determine how you will receive points for the assignment.  Papers must be completed using APA format.
(25 points)

Optional Assignment:  The option is for a choice of assignments, not an option for completion of the assignment.  
Choose 1 of the following assignments.  (25 points)

Children’s Book:  Students may read a children’s book that includes a character with a disability.  Write a review consisting of both a Summary and a Reflection (Use these terms as the headings).  A reference page is required.  Use Summary, Reflection, and Reference as the headings.  A List of suggested books can be located on the web at http://www.nichcy.org/pubs/bibliog/bib5txt.htm#adhd or you may read a book of your choice.
Film/Video Review:  View and report on a popular film/video.  Report is to include a Summary and Reflection, as well as a Reference page.  Use Summary, Reflection, and Reference as the headings.
Some movie suggestions:

OI


TBI
                  OHI

        VI

    HI

Born on 4th of July            Regarding Henry        As Good as it Gets     Scent of a Woman      Children of Lesser God

Other Side of Mountain    Dominick & Eugene   Philadelphia              Wait Until Dark
     Mr. Holland’s Opus

Sp/Lang
 ID
       Autism

LD

   EBD
Nell           Gilbert Grape
        Rain Man
        Anya’s Bell            One Flew Over Cuckoo’s Nest

Paulie
   The Eighth Day        Mercury Rising    The Secret              Shine
Article Review:  Read, summarize and write a reflection of the information presented in the article.  This article must come from a professional journal and relate to the objectives in this course.  A Reference page is required.  Use Summary, Reflection and Reference as the headings.
All papers must be completed using APA format.
FIELD EXPERIENCE REQUIREMENTS

This course requires 20 hours of direct contact with students who are at risk or have disabilities. Julie Gray will be assigning the school placements for each student.  You will have the opportunity to request a specific placement from a provided list.  Although you are not guaranteed a specific placement, Ms. Gray will attempt to honor one of your choices.  You are REQUIRED to complete 20 hours in the classroom in order to pass this class.
FIELD EXPERIENCE ASSIGNMENT:

You will complete this lab assignment in an interrelated resource special education classroom, a special education self-contained setting with mild disabilities, or a regular classroom with students who are experiencing learning problems.  The assignment is to be submitted as a hard copy in a folder or stapled together as a packet.  The assignment should include the following:  A one-page typed paper of your observation in the classroom,  A one-page typed paper of your interview with a teacher,  your typed journal entries, your lab evaluation form, your time documentation form and a reference page if needed.
1. Observe in a regular classroom where the teacher serves children with learning problems for a maximum of three cumulative hours. Describe this observation in a one-page typed paper, answering the following questions: What special needs do you see? How does the teacher adapt instruction to meet the needs of these students? How are the students encouraged to be successful?  (20 points)
2. Interview a teacher who works with students with disabilities.   What does he/she view as the regular education teacher’s major roles and responsibilities in teaching these students?  What is important for you as a regular educator to know and do, so that these students can succeed?   Type and submit in a one-page paper.  A list of interview questions will be provided to assist you with the interview. (20 points)
3. For the remainder of the 20 hours, provide assistance, as the teacher suggests, to a student, or students, with special needs in the classroom.  Some examples of assistance are:

Tutoring a student in an area of difficulty

Providing one-one assistance with class work

Listening to students read

Reading to students material which is above their reading level

Checking students for comprehension of previously read material

Teaching a simple skill to individuals or small groups

Supervising independent activities, such as learning centers

Administering simple assignments

Helping students study for tests or quizzes

Helping students check their own work 

Your teacher may ask you to assist in other ways. Be as helpful as you can.  
Ask questions if you don’t understand or need clarification.  Incorporate as many different types of assistance into your lab experiences as are practical for the teacher, the students, and you. This will add to the relevance of your experience. 

Keep a record of each hour of the lab experience in a journal form by day and date.  The first two entries should correspond to #1 and #2 above.  The rest of the entries should be written as soon as possible after the activity is completed and will include for each:

· the type of activity and the reason for assisting this student 

· a short discussion of what you did and how the student responded

· a sentence indicating if the activity was successful, and if not, what changes might help to make it so.

Example:

Monday, March 5, 2001:

Tutored John R. in math.  He is unable to recall multiplication facts.  We practiced the 6-8 tables orally, and used some memory joggers help him remember.  He made some progress on 6’s, but will need more practice on 7’s and 8’s.  We should probably take one set per day rather than combining different tables.  He needs to use concrete prompts for now.

Tuesday, March 6, 2001:

Helped Susan study for spelling test…..etc.

Journal entries must be typed as the examples above.    (10 points)
REQUIREMENTS:

Pipeline e-mail and class information access

Students are assigned an e-mail address on Pipeline and are responsible for information posted by e-mail and on class bulletin boards located on the Pipeline system. Check your e-mail and class postings regularly. Information updates and class notes will be posted there. Informational and tutorial sessions are available for students who are unfamiliar with the Pipeline system. 

ATTENDANCE & PUNCTUALITY, CONTRIBUTION TO CLASS DISCUSSIONS, AND WRITTEN ASSIGNMENTS

Please attend class regularly and punctually. You may have 1 absence (3 hours) during the semester without penalty. Subsequent absences and/or tardiness (also leaving early) will be penalized by subtracting 1 point per hour from your final grade.   If you must be absent beyond the one allowed absence, please email me prior to class to let me know why you are not able to attend.  You must be in attendance at least 60% of the class to pass the class.  This is a requirement by law.
Be prepared by reading the assigned material and being able to raise and respond to questions about each assigned topic. The quality of your participation in class discussions and activities will be assessed throughout the semester. 

In order to receive a passing grade, all written assignments must be completed and turned in. In order to avoid a late penalty of two points per day, the instructor must receive assignments by class time on the due date.  Assignments will not be accepted after seven days. You may submit an assignment early or, if necessary, e-mail it as a WORD document attachment, unless otherwise specified, bringing the hard copy to class the next week.  I recommend that you set your email to receive a read receipt and a delivery receipt if you email an assignment.  If I do not receive your email and you cannot produce a receipt showing that you sent it before the due date, it will be counted as late. 
Please let me know promptly about problems or concerns with assignments or requirements of the course.

Unless otherwise specified, all papers should be typed, double spaced, with 12-point font and 1” margins using APA guidelines. References to journals, books, and Websites should be cited in APA format at the end of each report in a Reference section. If you are unfamiliar with APA, see the Publication Manual in the Library or check out their Website, http://www.apastyle.org/
Always use Person First language and other appropriate terms as indicated in the APA Manual. Written assignments will be graded on content and style. Grammatical and spelling errors will be penalized.  

Please ask for assistance with writing style if you have questions about these expectations. Also, you may contact the ASU Writing Center (737-1402) for further help with developing and improving composition skills.
ASSESSMENT

Midterm and final exams will be given. 

Both midterm and final exams will be objective (multiple choice, true/false). Practice exams for each textbook chapter are available on the textbook website.  The midterm will include all material, text and lecture, covered prior to the exam date.  The final exam will cover all content from the midterm date until the last day of class.  The exams will take place on the dates and times noted on the Course Calendar.

Grading Key:

1. Annotated Web List ( 25 points)
2. Optional Assignment ( 25 points)
3. Field Experience (50 points)
4. Midterm exam (50 points)
5. Final exam (50 points)
Total:  200 points
Grade Scale
180 – 200 points 
A

160 – 179 points
B

140 – 159 points
C
120 – 139 points
D

Below 120

F
A grade of Incomplete for the course will only be given under documented extraordinary circumstances or events not due to a student’s own negligence that prevent completion of specific assignments. Please consider the requirements specified in the syllabus as you plan your schedule. 

Students with disabilities who are registered with the office of Disability Services are invited to schedule an appointment with the instructor to discuss academic accommodations. Disability Services is located in the Counseling and Testing Center in Bellevue Hall, 706-737-1471.

All STUDENTS ENROLLED IN SPED 2000 ARE EXPECTED TO ABIDE BY ALL ASU RULES AND REGULATIONS CONCERNING ACADEMIC INTEGRITY, INCLUDING ACADEMIC HONESTY, CHEATING, PLAGIARISM, COLLUSION WITH OTHERS TO CHEAT OR PLAGIARIZE, AND SANCTIONS FOR ACADEMIC DISHONESTY.  

If there are any questions or concerns about the integrity code, please see the instructor. Faculty supports the code and expects students to do likewise.

The instructor reserves the right to make any changes, revisions or modifications in the course outline or requirements as necessary to meet the needs and interests of the students.
HELPFUL WEBSITES:  


http://www.abacon.com/SPPD
http://www.ici.coled.umn.edu/ici

http://www.interwork.sdsu.edu

http://www.ed.gov/offices/OSERS/OSEP/index.html

http://www.ldonline.org 

Academic Honesty 

Students are expected to read and strictly adhere to the entire Academic Honesty policy found on page 62 of the 2003-2004 Augusta State University Catalog.  In part, the policy reads:

“Academic honesty requires the presentation for evaluation and credit of one’s own work, not the work of others…Plagiarism is the failure to acknowledge indebtedness.  It is always assumed that the written work offered for evaluation and credit is the student’s own unless otherwise acknowledged.  Such acknowledgement should occur whenever one quotes another person’s actual works, whenever one appropriates another person’s ideas, opinions, or theories, even if they are paraphrased, and whenever one borrows facts, statistics, or other illustrative materials unless the information is common knowledge.”

Pipeline Accounts

Students are encouraged to check their Pipeline accounts daily.  Students are responsible for any assignments or deadlines sent to them via Pipeline.  If you have trouble accessing your Pipeline account, you should contact Information Technology Services at 737-1676.  Computers and printers are available free of charge in computer labs throughout campus as well as the library and campus internet cafes for students who do not have access from a home computer.

Department of Educational Leadership, Counseling, and Special Education Website

Students are invited to visit the departmental website at: http://www.aug.edu/clinical  A variety of forms, some interactive, may be downloaded from the website.  There are also newsletters, registration information and announcements which students will find useful.  Most forms are in Adobe Acrobat.  All campus computers have Adobe Acrobat Reader installed and students can download Adobe Acrobat Reader for their home computer at no charge from:  http://www.adobe.com/products/acrobat/

Cell Phone & Pager Policy

Students are asked to mute or turn off cell phones and/or pagers during class time. Violations will be addressed on an individual basis.

Writing Workshop

The Department of Educational Leadership, Counseling, and Special Education will offer at least three Writing Workshops this semester in order to help students develop and improve composition, writing style skills, and use of APA style. Students who attend will be required to bring an assignment draft, a completed self-check style rubric, and the APA Publication Manual. See your instructor for details and dates.

You may also contact the ASU Writing Center (737-1402) for further help with developing and improving composition skills.

Students with Disabilities
Students with disabilities who are registered with the Office of Disability Services should schedule an appointment with the instructor before the third week of class to discuss academic accommodations. If the student does not initiate this meeting, it is assumed no special accommodations or modifications will be necessary to meet the requirements of this course. You may make an appointment by calling the Counseling and Testing Center (706) 737-1471 or visit their office located in the Quadrangle, next to Fanning Hall (Business Office).

Please let me know promptly about problems or concerns with assignments or requirements of the course.
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