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COURSE DESCRIPTION:

This course is designed for upper level students majoring in Special Education . The focus is on current research based principles of effective classroom practices,   methods of observing and describing classroom behavior, and reflective  practice. A 30 hour field experience is required.( PSC 7)
TEXT: 

Looking In Classrooms, ninth edition

Thomas Good & Jere Brophy

COURSE OBJECTIVES:


The student will:

1. know, comprehend, and apply  research based methods of observing and describing classroom life.( CC7K1,BoR 7.3, CF I&II, I NTASC 3,4,5,8, PSC1, 7,3,4)
2. know, understand, and evaluate research based principles of effective learning environments, to include learning theory perspectives.  (CC2K3,EC2K4,CC5K3,CC5K9,CC7K1, CC5K9, CC5K1 CC5K2, CC5K3, BoR 7.3, CF I & II, INTASC 1,3, 4,5,6, PSC1, 3, 4)
3. apply and synthesize personal reflective skills pertaining to classroom practice. (CC9S6, CC9K1, CC5S7, CC5K4, CF II, INTASC 9,PSC 1)
ASSESSMENT:

1. Students will prepare a 13-15 page case study of a student in a Special Education setting, using research  based methods of observation and description.

2. Students will prepare a 10 page report based on observation  of  effective classroom practice. Motivational strategies, methods of differentiating instruction, and preventing and solving management problems are the foci of this report
3. Students will take two written exams to exhibit mastery of key concepts. Each exam will assess both lower and higher levels of objectives ( Bloom’s Taxonomy of Educational Objectives: Cognitive Domain ) as well as written expression.
4. Students will post weekly comments and responses  on Pipelineduring the five week field experience block.

(All forms of assessment address CC9S8, PSC 2)
Format & Procedure
There is a 30 hour field experience requirement in resource and/or inclusive settings, scheduled as follows: class, 5 weeks/ field, 1 week/ class, 3 weeks/ field,5 weeks/ class, 2 weeks.

Three field experience reports are required, and these are due at the end of the field experience, per the schedule of readings and assignments. The reports focus on three general areas: student characteristics and observational tools; strategies for supporting motivation and providing differentiated instruction; and strategies  for preventing problems and coping with problems effectively. 

Format: 12 point type; standard 1" margins; 1 or 2 pocket paper folder ( no glassine page protectors, please).

Protect the anonymity of all subjects, including staff and teachers. In reports and field notes, use initials or pseudonyms.

#1. Case Study - focus on one student. During the first week of observation, make a choice of a student to follow, and do a preliminary running record of 15-20 minutes. Components of the case study:

Description of the subject: age gender, ethnicity, physical description, cognitive description, description of social skills, assessment of general mood and attitude toward school

Description of setting: general school setting - size, grades, philosophy; specific class setting(s) - size, resource or inclusive, physical description

3 focused  running records of 15-20 minutes each

1 anecdotal record

1 activity map

1 interview ( questions generated in class )

interpretation - the following questions should be used to guide your interpretation:

What is the S’s general mood? Does it change according to task or setting? Does the teacher stay with a student or give up when the student is having difficulty? Is the S easily frustrated? How does the S handle frustration? What does the S respond positively and negatively toward? Is the S generally on task? Does the S persist at a task? Is instructional time actually spent on instruction? How much time does the S spend doing seat work? Does the S seem to understand what she/he is doing? How much direct instruction does the S receive?  How much individual or group work does the S engage in? When the S has difficulties, does the T use alternative strategies? Is the S compliant or disruptive? Does he/ she misbehave when the T isn’t looking? Does the S have friends?  Does the S seem engaged or not?  How does the T get this S’s attention? What is  this student’s attention span like? Does the T use positive or negative reinforcement with this S?  How often does the T interact directly with this S?  Does the T appeal to intrinsic or extrinsic motivation with this S? How would you assess this S’s sense of self efficacy?

*Length - 13-15 pages

#2 Motivational Strategies & Differentiating Instruction

Describe observed examples of at least 10 of the following ( refer to B&G 6 & 8 )

learning centers, flexibility in amounts of time needed by students to accomplish tasks, different levels of materials , use of option cards ( or other options) for differing ability levels, successful students, social students, dependent students, alienated students, phantom students ( pp 348-349), strategies in table 8.2, arrangements to facilitate individual study, use of journals, listening centers, buddy reading, group projects - simple or complex, instruction adjusted to attention span, teacher’s use of scaffolding ( p 401), displays of interest in students, strategies for generating enthusiasm for learning, strategies for encouraging prosocial behavior, matching level of difficulty to S’s ability, strategies for fostering self efficacy, task analysis, formative evaluation, adapting instruction to S’s interests, use of active response, use of feedback, use of simulation activities, opportunities to interact with peers, modeling interest in learning, minimizing performance anxiety, use of curiosity or suspense, modeling learning strategies, modeling problem solving ,use of extrinsic incentives, use of competition for academic tasks

Length 3 -5pages

#3 Preventing Problems & Solving Problems  - B&G 4&5

Describe observed examples of at least 10 of the following

withitness, managing overlapping activities, maintaining momentum, methods used to get to know students, methods used to establish credibility, methods used to establish rules & procedures, methods used to involve students in decision making, methods of minimizing delays, disruptions, & distractions, methods of monitoring small groups, methods of conveying expectations, use of positive & negative language( p. 137), use of effective & ineffective praise ( p 143), methods of getting & holding Ss attention, methods for balancing order with energy release, techniques for dealing with minor & fleeting misbehavior, appropriate direct correction, inappropriate direct correction (refer to 5), methods for conducting investigation of problem behavior, Gordon’s approach to conflict resolution, Glasser’s 10 step approach ,  pair therapy, peer mediation, school level policies that either support or hinder classroom management, use of punishment, use of negative reinforcement, examples of extended personal relationships between S&T, T response to show -off students, Ts response to defiant students, T / school response to instrumental or hostile aggression, Ts strategies for dealing with attentional/ hyperactive problems, contingency contract, T modeling and verbalizing methods of self control, methods Ts use to mange their own frustration & anxiety & discouragement.

Length 3-5 pages

Extra credit: reward to be mutually determined

Conduct one of the following either in your field experience or an ASU class ( with the teacher’s permission ) : Emmer Observation System, Brophy-Good Dyadic Interaction, Frequency Count

Academic Honesty 

Students are expected to read and strictly adhere to the entire Academic Honesty policy found on page 62 of the 2003-2004 Augusta State University Catalog.  In part, the policy reads:

“Academic honesty requires the presentation for evaluation and credit of one’s own work, not the work of others…Plagiarism is the failure to acknowledge indebtedness.  It is always assumed that the written work offered for evaluation and credit is the student’s own unless otherwise acknowledged.  Such acknowledgement should occur whenever one quotes another person’s actual works, whenever one appropriates another person’s ideas, opinions, or theories, even if they are paraphrased, and whenever one borrows facts, statistics, or other illustrative materials unless the information is common knowledge.”

Pipeline Accounts

Students are encouraged to check their Pipeline accounts daily.  Students are responsible for any assignments or deadlines sent to them via Pipeline.  If you have trouble accessing your Pipeline account, you should contact Information Technology Services at 737-1676.  Computers and printers are available free of charge in computer labs throughout campus as well as the library and campus internet cafes for students who do not have access from a home computer.

Department of Educational Leadership, Counseling, and Special Education Website

Students are invited to visit the departmental website at: http://www.aug.edu/clinical  A variety of forms, some interactive, may be downloaded from the website.  There are also newsletters, registration information and announcements which students will find useful.  Most forms are in Adobe Acrobat.  All campus computers have Adobe Acrobat Reader installed and students can download Adobe Acrobat Reader for their home computer at no charge from:  http://www.adobe.com/products/acrobat/

Cell Phone & Pager Policy

Students are asked to mute or turn off cell phones and/or pagers during class time. Violations will be addressed on an individual basis.
Writing Workshop

The Department of Educational Leadership, Counseling, and Special Education will offer at least three Writing Workshops this semester in order to help students develop and improve composition, writing style skills, and use of APA style. Students who attend will be required to bring an assignment draft, a completed self-check style rubric, and the APA Publication Manual. See your instructor for details and dates.

You may also contact the ASU Writing Center (737-1402) for further help with developing and improving composition skills.

Students with Disabilities
Students with disabilities who are registered with the Office of Disability Services should schedule an appointment with the instructor before the third week of class to discuss academic accommodations. If the student does not initiate this meeting, it is assumed no special accommodations or modifications will be necessary to meet the requirements of this course. You may make an appointment by calling the Counseling and Testing Center (706) 737-1471 or visit their office located in the Quadrangle, next to Fanning Hall (Business Office).

Please let me know promptly about problems or concerns with assignments or requirements of the course.
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