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COURSE DESCRIPTION

This special education course is designed to provide firsthand experience in a classroom.  Students are placed with selected master teachers for an entire semester during which time they are teaching in the curriculum areas for which they are seeking certification.  During the semester the apprentice teacher, under the supervision of the master teacher, assumes the responsibilities of professional teaching practice.

CONCEPTUAL FRAMEWORK PRINCIPLES ADDRESSED IN COURSE


The Conceptual framework established the shared vision for a unit’s efforts in preparing educators to work effectively in P-12 schools.  It provides direction for programs, courses, teaching, candidate performance, scholarship, service and unit accountability.  The conceptual framework is knowledge-based, articulated, shared, coherent, consistent with the unit and/or institutional mission, and continuously evaluated.

The Department of Educational Leadership, Counseling, and Special Education holds a common set of standards (knowledge, skills, and dispositions) in which candidates are prepared to practice as professionals in their disciplines. The members of the Department will promote the success of all students by demonstrating:   

I. Learned and Scholarly Professionals who are Knowledgeable – Ethical – Collegial.

II. Democratic Professionals who are Advocates and Meaning-Makers.

III. Self-Actualizing Professionals who are Role Models and Change Agents who:

1) Understand how students learn and develop and be able to provide developmentally appropriate learning opportunities that support their intellectual, social, and personal development.

2) Understand how students differ in their approaches to learning and is able to create instructional opportunities that are adapted to diverse learners.

3) Understand and use a variety of instructional strategies to encourage the learner’s development of critical and creative thinking, problem solving, and performance skills.

4) Plan instruction based on knowledge of subject matter, the learners, the community, and curriculum goals.

Department of Educational Leadership, Counseling, and Special Education STANDARDS ARE CONGRUENT WITH NATIONAL COUNCIL FOR THE ACCREDITATION OF TEACHER EDUCATION (NCATE), PROFESSIONAL STANDARD COMMISSION (PSC), INTERSTATE NEW TEACHER ASSESSMENT AND SUPPORT CONSORTIUM (INTASC), COUNCIL FOR EXCEPTIONAL CHILDREN (CEC), AND BOARD OF REGENTS (BOR) STANDARDS.

COURSE OBJECTIVES

Upon successful completion of this course, students will meet a common core of knowledge and skills essential for general and special educators to support students of diverse needs and abilities by demonstrating the following competencies:

1. Demonstrate knowledge of the effects of various medications on the education, cognitive, physical, social, and emotional behavior of individuals with exceptionalities.

NCATE/PSC 1; CEC CC2K7; INTASC 2-3; BOR II B (2-3)

2. Evaluate the results of instruction and implement methods for monitoring student progress.

NCATE/PSC 1, 4; CEC CC8S8; INTASC 8; BOR II B (5)
3. Recognize differing learning styles of students and how to adapt teaching to these styles.

NCATE/PSC 1; CEC CC3K5; INTASC 3; BOR II B (3)
4. Choose and use appropriate technologies to accomplish instructional objectives and to integrate them appropriately into the instructional process.

NCATE/PSC 1, 4; CEC GC4S7, CC7S9; INTASC 6; BOR II B (6)
5. Prepare appropriate lesson plans.

NCATE/PSC 1; CEC CC7S10; INTASC 7; BOR II B(2-3)
6. Involve the student in setting instructional goals and charting progress.

NCATE/PSC 4; CEC CC7S3; INTASC 6, 7; BOR II B(2-3)

7. Conduct and use task analysis.
NCATE/PSC 1, 4; CEC CC7S5; INTASC 8; BOR II B(5)
8. Select, adapt, and use instructional strategies and materials according to learner.

NCATE/PSC 1, 4; CEC CC4S3; INTASC 4; BOR II B(2)
9. Integrate affective, social, and career/vocational skills with academic curricula.

NCATE/PSC 1, 4; CEC CC7S7; INTASC 7
COURSE OUTLINE
Apprentices will be placed in a classroom with a master teacher for students with mild learning disorders.  They will gradually take on the role of the teacher throughout this experience.  A minimum of six weeks of “full-time” teaching on the part of the apprentice is required.  Apprentices should be actively engaged in an instructional role by the second week of the term.  They should be teaching 75% of classes by midterm and 100% by the seventh week of the semester.  The master teacher and apprentice may choose to co-teach portions of the day at any time as needed.  Apprentices will work with master teachers to develop a portfolio representing their work as a teacher.  The portfolio will be shared at an exit conference with the master teacher and university coordinator to evidence “passing” of the apprenticeship semester.  Students also must be in schools with the master teacher the first ten days of the school year.
**The SPED apprenticeship handbook is updated and can be found on the department website for a complete description of requirements.

FIELD EXPERIENCE REQUIREMENTS

The apprenticeship is entirely field-based.  In addition to the requirements stated in the course outline (above), apprentices will participate in school-based seminars conducted by master teachers.  The apprenticeship lasts an entire semester.  For an extensive explanation of requirements, please see the “SPED Apprenticeship Handbook.”

ASSESSMENT
The University coordinator will use portfolio assessment, dialogue journal, videotaping, and field-based classroom critiques of teaching performance.  The master teacher will provide an ongoing assessment of the apprentice’s performance in the classroom using all of the above.  There is also a self-evaluation component provided by the apprentice.  (See handbook for full explanation.)
Academic Honesty 

Students are expected to read and strictly adhere to the entire Academic Honesty policy found on page 62 of the 2003-2004 Augusta State University Catalog.  In part, the policy reads:

“Academic honesty requires the presentation for evaluation and credit of one’s own work, not the work of others…Plagiarism is the failure to acknowledge indebtedness.  It is always assumed that the written work offered for evaluation and credit is the student’s own unless otherwise acknowledged.  Such acknowledgement should occur whenever one quotes another person’s actual works, whenever one appropriates another person’s ideas, opinions, or theories, even if they are paraphrased, and whenever one borrows facts, statistics, or other illustrative materials unless the information is common knowledge.”

Pipeline Accounts

Students are encouraged to check their Pipeline accounts daily.  Students are responsible for any assignments or deadlines sent to them via Pipeline.  If you have trouble accessing your Pipeline account, you should contact Information Technology Services at 737-1676.  Computers and printers are available free of charge in computer labs throughout campus as well as the library and campus internet cafes for students who do not have access from a home computer.

Department of Educational Leadership, Counseling, and Special Education Website

Students are invited to visit the departmental website at: http://www.aug.edu/clinical  A variety of forms, some interactive, may be downloaded from the website.  There are also newsletters, registration information and announcements which students will find useful.  Most forms are in Adobe Acrobat.  All campus computers have Adobe Acrobat Reader installed and students can download Adobe Acrobat Reader for their home computer at no charge from:  http://www.adobe.com/products/acrobat/

Cell Phone & Pager Policy

Students are asked to mute or turn off cell phones and/or pagers during class time. Violations will be addressed on an individual basis.

Students with Disabilities
Students with disabilities who are registered with the Office of Disability Services should schedule an appointment with the instructor before the third week of class to discuss academic accommodations. If the student does not initiate this meeting, it is assumed no special accommodations or modifications will be necessary to meet the requirements of this course. You may make an appointment by calling the Counseling and Testing Center (706) 737-1471 or visit their office located in the Quadrangle, next to Fanning Hall (Business Office).

Please let me know promptly about problems or concerns with assignments or requirements of the course.
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