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Taylor, R.T., Brady, M.,  Richards, S.B. (2005). Mental Retardation:  Historical Perspectives, Current Practices, and Future Directions.  Boston:  Allyn & Bacon. 
COURSE DESCRIPTION

This course is designed to provide the student with methods and materials for teaching students with mild and moderate intellectual disabilities throughout the life span including hands-on experiences.  An emphasis will be placed on career education, transitions, and lesson plans promoting life skills.

CONCEPTUAL FRAMEWORK PRINCIPLES

The conceptual framework establishes the shared vision for a unit’s efforts in preparing educators to work effectively in P-12 schools.  It provides direction for programs, courses, teaching, candidate performance, scholarship, service, and unit accountability.  The conceptual framework is knowledge-based, articulated, shared, coherent, consistent with the unit and or institutional missions, and continuously evaluated.

The Department of Educational Leadership, Counseling, and Special Education holds a common set of standards (knowledge, skills, and dispositions) in which candidates are prepared to practice as professionals in their disciplines. The members of the Department will promote the success of all students by demonstrating:   

I. Learned and Scholarly Professionals who are Knowledgeable – Ethical – Collegial.

II. Democratic Professionals who are Advocates and Meaning-Makers.

III. Self-Actualizing Professionals who are Role Models and Change Agents.

Department of Educational Leadership, Counseling, and Special Education STANDARDS ARE CONGRUENT WITH NATIONAL COUNCIL FOR THE ACCREDITATION OF TEACHER EDUCATION (NCATE), PROFESSIONAL STANDARD COMMISSION (PSC), INTERSTATE NEW TEACHER ASSESSMENT AND SUPPORT CONSORTIUM (INTASC), COUNCIL FOR EXCEPTIONAL CHILDREN (CEC), AND BOARD OF REGENTS (BOR) STANDARDS.

COURSE OBJECTIVES
Upon successful completion of this course, students will meet a common core of knowledge and skills essential for special educators.  The student will recognize the following competencies in the research-based methodologies, teaching techniques, and learning strategies utilized to effectively instruct individuals with intellectual disabilities, noting different learning styles and adapting teaching and materials to these styles:

1. Collect data and identify methods for monitoring student progress.

NCATE/PSC 4; CEC GC4S12, CC5K3, GC6S3, CC8S8; INTASC 5, 8; BOR II B (5)
2. Identify different learning styles of the students and how to adapt teaching to these styles. NCATE/PSC 1, 4; CEC CC2K2, CC3K5, CC4S3, CC8S8; INTASC 2, 7; BOR II B (2-3)
3. Create curricula for the development of motor, cognitive, academic, social, language, affective and functional life skills for individuals with exceptional learning needs.

NCATE/PSC 4; CEC CC2, GC4K1, CC7 – K1-K3, S1 & S7-S13; INTASC 7; BOR II B (2)

4. Evaluate and select instructional and remedial methods, techniques, and curriculum materials for learners with MI/MO intellectual disabilities.


NCATE/PSC 1; CEC CC7, MR:1.K4,S3, MR.4; INTASC 3-4; BOR II B (2-3)
5. Demonstrate techniques for modifying instructional methods and materials.

NCATE/PSC 1, 4; CEC CC4, GC4; INTASC 3-4; BOR II B (2-3)
6. Design and implement life-skills instruction relevant to independent, community, and personal living and employment.

NCATE/PSC 4; CEC CC4S6; GC4S8; CC5 – K5-K10 & S2; GC7 – S6 & S8; INTASC 3-4; BOR II B (2-3)
7. Choose and use appropriate technologies to accomplish instructional objectives and to integrate them appropriately into the instructional process.

NCATE/PSC 1, 4; CEC CC4, GC4S7, CC7 – K4 & S9; INTASC 3-4; BOR II B (3, 6)
8. Conduct and use task analysis. 
NCATE/PSC 1; CEC CC7S5; INTASC 7; BOR II B (2)
9. Integrate affective, social, and career/vocational skills with academic skills.

NCATE/PSC 1, 4; CEC CC5S3, CC7S7; INTASC 7; BOR II B (2)
10. Use strategies for facilitating maintenance and generalization of skills across learning environments. 
NCATE/PSC 1; CEC CC4S4; INTASC 4; BOR II B (2)
11. Choose and implement instructional techniques and strategies that promote successful transitions for persons with MI/MO intellectual disabilities.

NCATE/PSC 1, 4; CEC CC4S6, MR:7.S1; INTASC 4, 7; BOR II B (2, 3)
12. Prepare and organize materials in order to implement daily lesson plans.

NCATE/PSC 1; CEC CC7S11; INTASC 7; BOR II B (2)
13. Design a learning environment that encourages active participation by learners in a variety of individual and group learning activities. 
NCATE/PSC 1; CEC CC5S4; INTASC 5; BOR II B (2, 3)
14. Demonstrate competence in the knowledge of transitional and career education.

NCATE/PSC 1; CEC GC7S6; INTASC 1; BOR II B (1)
15. Demonstrate competence in applying appropriate methods/materials for students with mental retardation, P-12 at all levels of severity.

NCATE/PSC 1, 4; CEC CC4S3, MR:4.K1-K3; INTASC 4; BOR II B (2)
16. Display demonstrated competence in the development, implementation, and evaluation of a variety of logically ordered instructional approaches to learning for students with handicaps that address their academic, social, cognitive, prevocational/vocational, and physical needs, including the organization and maintenance of student records.

NCATE/PSC 1, 4; CEC GC7 – S1-S8; CC8 – S1-S10; INTASC 4, 8; BOR II B (2)
17. Display competence in identifying, selecting, adapting, and using commercially and teacher-made media and materials for improving and strengthening programs for students with handicaps. 
NCATE/PSC 1, 4; CEC GC4 – K1 & S7; CC7 – K4, S9 & S11; GC7S4; INTASC 7; BOR II B (2, 3)
18. Demonstrate competence in planning, implementing, and evaluating individualized education programs for students with handicaps. 
NCATE/PSC 1, 4; CEC GC8S3; INTASC 7, 8; BOR II B (2, 3)
19. Develop individualized assessment strategies for instruction.

NCATE/PSC 1, 4; CEC CC8S4; INTASC 8; BOR II B (3)
PIPELINE ACCOUNTS & CLASS INFORMATION ACCESS

Students are assigned an e-mail address on Pipeline and are responsible for information posted by e-mail and on class bulletin boards located on the Pipeline system. Check your e-mail and class postings regularly. Information updates will be posted there. Informational and tutorial sessions are available for students who are unfamiliar with the Pipeline system.

Students are encouraged to check their Pipeline accounts daily.  Students are responsible for any assignments or deadlines sent to them via Pipeline.  If you have trouble accessing your Pipeline account, you should contact Information Technology Services at 737-1676.  Computers and printers are available free of charge in computer labs throughout campus as well as the library and campus internet cafes for students who do not have access from a home computer.

COURSE POLICIES:
Attendance & Punctuality

Please attend class regularly and punctually. You may have 1 absence (3 hrs) during the semester without penalty. Subsequent absences and/or tardies will be penalized by subtracting 1 point per hour from your final grade.

Person First Language
Be prepared by reading the assigned material and being able to raise and respond to questions about each assigned topic. The quality of your participation in class discussions and activities will be assessed throughout the semester. Always use PERSON FIRST language and other appropriate terms as indicated in the APA Manual in both written and oral assignments.

Written Assignments
 Written assignments will be graded on content and style. Grammatical and spelling errors will be penalized.

Please ask for assistance with writing style if you have questions about these expectations. Also, you may contact the ASU Writing Center (737-1402) for further help with developing and improving composition skills.

Grading:  
In order to receive a passing grade for the course all  assignments must be completed and turned in.  In order to avoid a late penalty of 1 point per day, the instructor must receive assignments on the due date at the beginning of class.  If you are not going to attend class on the night an assignment is due, you may submit it early or, if necessary, email it as a word document.  Submit a hard copy as soon as possible, as the email version will not be printed or graded. You may submit an assignment early or, if necessary, e-mail it as a WORD document attachment to apolling@aug.edu.  Bring a hard copy to class. The emailed copy must be received by the instructor on the regular due date or the late points deduction will be in effect.
Unless otherwise specified, all papers should be typed, double spaced, with 12-point font and 1” margins using APA guidelines. References to journals, books, and Websites should be cited in 

APA format at the end of each report in a Reference section. If you are unfamiliar with APA, see the Publication Manual in the Library or check out their Website, http://www.apastyle.org.
A grade of incomplete for the course will only be given under documented extraordinary circumstances or events not due to a student’s own negligence that prevent completion of specific assignments.  Please consider the requirements specified in the syllabus as you plan your schedule.
ACADEMIC HONESTY, CHEATING, PLAGIARISM, AND COLLUSION

ALL STUDENTS ENROLLED IN SPED 6202 ARE EXPECTED TO ABIDE BY ALL ASU RULES AND REGULATIONS COINCERNING ACADEMIC HONESTY, CHEATING, PLAGIARISM, COLLUSION WITH OTHERS TO CHEAT OR PLAGIARIZE, AND SANCTIONS FOR ACADEMIC DISHONESTY.

For policy and procedure when the Academic Honor code is violated, refer to the ASU 200607 catalog on the ASU website..  Initially, individual faculty members may decide consequences for code violations.  The procedure followed in this class will be:  The first documented breach of academic integrity will result in WF for the course. The student will (a) meet with the instructor to review the infraction, and (b) receive a letter stating the violation and the student’s right to appeal.  According to ASU regulations, the second documented offense will result in expulsion.

If you have any questions or concerns about the integrity code, please see me.  I support the code and expect you to do likewise.

Students with disabilities who are registered with the office of disability services are invited to schedule an appointment with me to discuss academic accommodations.  Disability Services is located in the Counseling and Testing Center, 706 737-1471.  I must be informed during the first two weeks of the semester.  

Department of Educational Leadership, Counseling, and Special Education Website

Students are invited to visit the departmental website at: http://www.aug.edu/clinical  A variety of forms, some interactive, may be downloaded from the website.  There are also newsletters, registration information and announcements which students will find useful.  Most forms are in Adobe Acrobat.  All campus computers have Adobe Acrobat Reader installed and students can download Adobe Acrobat Reader for their home computer at no charge from:  http://www.adobe.com/products/acrobat/
Cell Phone & Pager Policy

Students are asked to mute or turn off cell phones and/or pagers during class time. Violations will be addressed on an individual basis
ASSESSMENT:
Assessment:





Points  

Due:

Materials Critique and Oral Reports                              25


2/12
 Formal Lesson Plans and video

A. Academic Lesson Plan


2@  3 each (6)

  2/26


B.  Co-Teaching lesson plans 


 2@4 each (8)

  2/26     



  C. Video Night



 8


  3/19


D. Peer review of Video


  4



                           


E.   Reflection and Modification

        4

              4/20

 Midterm quiz





15                                  3/5            
Oral Report on individual topics


10


  4/16,4/23
Group Inservice project with handout


05


   4/23

Final Exam





15


   4/30



Total





100




   
GRADE SCALE:

A= 90-100
B=80-89
C=70-79
D=60-69

FIELD EXPERIENCE REQUIREMENTS

If you are not currently teaching in a classroom for students with ID you will need to complete a 20 hour field experience to be assigned by the instructor. Otherwise, the assignments may be completed in your classroom.  Field experience assignments for this class are : the video assignment,  4 lesson plans (2 are co-teaching plans), timesheet, and teacher evaluation.
Students will spend 2 hours per week in a public school classroom for students with mild and/or moderate intellectual disabilities.  Students will receive feedback on his/her performance from the classroom teacher and the college supervisor. Failure to provide documentation for the 20 hours (for non teaching students) will result in failure of the class.




TOPICAL OUTLINE
DAY/DATE:


TOPIC:



ASSIGNMENT:

Jan. 8



Intro, overview




Jan. 15



No Class MLK holiday

Jan. 22



overview (con’t),


chp. 9 (text), readings





assessment


Jan. 29



instr. Assessment


chp. 9

Feb. 5



Mats Critiques, oral reports

oral mats critiques,





Instr. Content



chp. 10

Feb. 12


Content



chp. 10

Feb. 19


Instr. Procedures


chp. 11

Feb 26



Instr. Procedures,                                 chp. 11




Lesson Plans due
3/5



Midterm quiz



chps. 9, 10, 11

3/12



Instr. Settings



chp. 12

3/19



Video Night



video

3/26



Group work




4/2



No class,spring break


4/9



Futures



chp. 13

4/16



Oral Presentations





Inservice training due(live audience)
4/23



Review, oral presentations

all

4/30



Final exam



all

	Reference websites for additional helpful links:

	http://www.interdys.org/
	http://ideapractices.com
	http://www.doe.k12.ga.us
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Student Information Form

SPED6201

Please answer the following questions.  This information will be used to help make this course more relevant to your academic experience and professional preparation.

Name: 

(Include and underline the name you prefer to be called.)

Phone #:


E-mail: 


Major, certification area(s), and year completing M. Ed.: 


Check the ones that apply to you:

This semester I am:

□ A full-time student

□ A part-time student

□ A lateral-entry teacher

□ Working full-time as a 

□ Working part-time as a 

□ Taking these courses: 

Courses in Special Education I have taken:

□ Diagnostic Assessment & Legal Issues

□ Classroom Management of Exceptional Learners

□ Literacy Fundamentals

□ Literacy: Diagnosis and Prescriptive Teaching

□ Char. Of Emotional/Behavioral Disorders

□ Methods in EBD

□ Methods in LD

□ Char. of Intellectual Disabilities

□ Methods in ID

□ Internship in Special Education

□ Others 


What is one thing you would like to learn in this course?

List one or two questions or anxieties you have about teaching students with intellectual disabilities.

Write additional information about yourself or questions you have about the requirements of this course.

