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COURSE DESCRIPTION

This course provides the methods and materials for teaching students with severe/profound intellectual disabilities throughout the life span including hands-on experiences, emphasis on creating lesson plans using age-appropriate functional skills.

CONCEPTUAL FRAMEWORK PRINCIPLES

The conceptual framework establishes the shared vision for a unit’s efforts in preparing educators to work effectively in P-12 schools.  It provides direction for programs, courses, teaching, candidate performance, scholarship, service, and unit accountability.  The conceptual framework is knowledge-based, articulated, shared, coherent, consistent with the unit and or institutional missions, and continuously evaluated.

The Department of Clinical and Professional Studies holds a common set of standards (knowledge, skills, and dispositions) in which candidates are prepared to practice as professionals in their disciplines. The members of the Department will promote the success of all students by demonstrating:   

I. Learned and Scholarly Professionals who are Knowledgeable – Ethical – Collegial.

II. Democratic Professionals who are Advocates and Meaning-Makers.

III. Self-Actualizing Professionals who are Role Models and Change Agents.

CLINICAL AND PROFESSIONAL STUDIES’ STANDARDS ARE CONGRUENT WITH NATIONAL COUNCIL FOR THE ACCREDITATION OF TEACHER EDUCATION (NCATE), PROFESSIONAL STANDARD COMMISSION (PSC), INTERSTATE NEW TEACHER ASSESSMENT AND SUPPORT CONSORTIUM (INTASC), COUNCIL FOR EXCEPTIONAL CHILDREN (CEC), AND BOARD OF REGENTS (BOR) STANDARDS.

COURSE OBJECTIVES
Upon successful completion of this course, students will meet a common core of knowledge and skills essential for special educators.  Students will recognize the following competencies in the research-based methodologies, teaching techniques, and learning strategies utilized to effectively instruct individuals with intellectual disabilities, noting different learning styles and adapting teaching and materials to these styles:

1. Define the population and state the unique characteristics of students with severe disabilities, including programming options throughout their life span and describe the etiology and prevention of specific severe disabilities.  NCATE/PSC 1, 4; CEC CC1 - K1-K10 & S1; GC1 – K1, K3, K6, K7; CC2 – K5, K6; GC2; CC10K2; INTASC 1, 10; BOR II B(1)
2. Determine appropriate content of educational programs and meaningful goals and objectives for instruction, selecting and adapting instructional materials appropriately. 
NCATE/PSC 1, 4; CEC CC1-CC3, CC4S3; CC7; INTASC 1-4; BOR II B(1,  2)
3. Provide assessment of abilities through ecological inventories. 
NCATE/PSC 1, 4; CEC CC8; INTASC 1; BOR II B(1)
4. Select and utilize augmentative communication devices and commonly used switches including behavioral technologies to remediate inappropriate behaviors. 
NCATE/PSC 4; CEC CC6; GC6; CC7 - K4 & S9; CG7S4; INTASC 6, 9; BOR II B(1, 3, 6)
5. Identify the legal ramifications of special education laws for persons with severe disabilities.   NCATE/PSC 1; CEC CC8 – K2, K5; GC8K2; GC9K2; INTASC 1-3, 8; BOR II B(1)
6. Describe community advocacy and be an active supporter for people with severe disabilities.  NCATE/PSC 4; CEC CC9-10, GC9-10; INTASC 9, 10; BOR II B(1-7)
7. Identify typical concerns of parents of individuals with disabilities and discuss strategies to help parents deal with these concerns.
NCATE/PSC 1, 4; CEC CC1 - K4, K6-10; CC2 – K3, K4; CC3 – K3-K5; CC10, GC10; INTASC 9, 10; BOR II B(1)
8. Explain the basic ethical considerations and legal issues in dealing with students with severe disabilities.  NCATE/PSC 1; CEC CC9 & GC9; INTASC 9; BOR II B(1)
9. Utilize community-based instruction and partial participation.
NCATE/PSC 4; CEC CC4 – S1, S4-S6; INTASC 9, 10; BOR II B(1-3)
PIPELINE E-MAIL & CLASS INFORMATION ACCESS

Students are assigned an e-mail address on Pipeline and are responsible for information posted by e-mail and on class bulletin boards located on the Pipeline system. Check your e-mail and class postings regularly. Information updates will be posted there. Informational and tutorial sessions are available for students who are unfamiliar with the Pipeline system.

COURSE REQUIREMENTS

Attendance & Punctuality

Please attend class regularly and punctually. You may have 1 absence (3 hrs) during the semester without penalty. Subsequent absences and/or tardies will be penalized by subtracting 1 point per hour from your final grade.

Contribution to Class Discussions

Be prepared by reading the assigned material and being able to raise and respond to questions about each assigned topic. The quality of your participation in class discussions and activities will be assessed throughout the semester.

Written Assignments

In order to receive a passing grade, all written assignments must be completed and turned in. In order to avoid a late penalty of one point per day, the instructor must receive assignments by 4:30 on the due date. You may submit an assignment early or, if necessary, e-mail it as a WORD document attachment to elliskk@comcast.net; elliska@boe.richmond.k12.ga.us.  Bring a hard copy to class.
Unless otherwise specified, all papers should be typed, double spaced, with 12-point font and 1” margins using APA guidelines. References to journals, books, and Websites should be cited in 

APA format at the end of each report in a Reference section. If you are unfamiliar with APA, see the Publication Manual in the Library or check out their Website, http://www.apastyle.org.

Always use PERSON FIRST language and other appropriate terms as indicated in the APA Manual. Written assignments will be graded on content and style. Grammatical and spelling errors will be penalized.

Please ask for assistance with writing style if you have questions about these expectations. Also, you may contact the ASU Writing Center (737-1402) for further help with developing and improving composition skills.

GRADED ASSIGNMENTS
1.  Case Study: Due September 19th
Students are expected to develop a case study on a student (selected student to be approved by the instructor).  Student will be identified by a fictitious name or number. Case study must be typed in 10 to 12 point font and double spaced.  Students must include the following components:

a. 
Summary of recent educational, pre-academic, and developmental evaluations with most current information given most importance. Evaluative data should include information regarding all five developmental areas: self-help/domestic, socialization, motor skills, cognition/pre-academics, prevocational/vocational, recreational/leisure, community and communication.  

b.  
Narrative description of student’s disability and areas of strengths and weaknesses.

c.
Description of the family constellation, and relevant ecological information (information regarding the natural environments in which the child participates). Family background information should include information about the family’s values and cultures, abilities and interests (if known) and assumptions regarding family values and cultures, abilities and interests if not known.

d.  
Detailed description of the child’s medical and educational history to include medical and/or educational diagnoses


e.  
Description of the type(s) of program(s), related services, and community resources utilized by the student including involvement of interdisciplinary/multidisciplinary team/agency involvement.
2. Portfolio: November 21 – Hard copy or electronic version due (Presentations: November 21 and 28)
Students will prepare a portfolio on the selected case study student. The portfolio will represent an archive of student products across a range of domains throughout the semester.  It is a collection of evidence reflecting the development and learning of the case study student over a period of time.  The portfolio can be either electronic or paper and product based.  Regardless, of its fashion it must be an ongoing and multifaceted representation of progress organized by instructional areas.
3. Lesson Plan: November 7
Students will prepare an original lesson plan appropriate for the case study student.  Lesson will cover at least two appropriate domains/areas: self-help/domestic, socialization, motor skills, cognition/pre-academics, prevocational/vocational, recreational/leisure, community, and/or communication.  Objectives for the lesson will be stated clearly for all activities and covered through planned activities.  Activities will be appropriate for the learner balancing premises of both chronologically and developmentally appropriateness.  All materials are to be clearly listed and correspond to lesson activities.  Lesson/activity is to be created as to engage and motivate the learner.
4.  Quizzes: Unannounced
Students will be given 4 unannounced quizzes throughout the course of the semester.  Each quiz equally 25 points to be added together for one grade. 
4. Midterm and Final Exam: (Midterm- October 10 and Final – December 12)
Students will be given one midterm and one final exam

FIELD EXPERIENCE REQUIREMENTS

This course requires 20 hours of direct contact with students with severe/profound intellectual disabilities. Specific assignments will be explained by the professor each semester and may include the following: observations of classrooms for students with ID; use of ecological assessment to note organization, teaching methods, and modifications/accommodations implemented in the classroom (general or special education); in depth description of one student with ID, including specific observed strengths and needs.

Please let me know promptly about problems or concerns with assignments or requirements of the course.

COURSE CALENDAR

Date:


Topic:

Week 1: August 22

Chapter 1, Chapter 14

Overview of Course and Course Requirements





Terminology –Exceptionality, Handicap, Disability





Severe disabilities: Definition






Intellectual Disabilities (IDEA & AAMR)





  
Subcategories





General Characteristics





Learning Characteristics





Personal-social Characteristics





Physical Characteristics





Special Health Care Needs and Procedures



Week 2: August 29

Chapter 1

Syndromes and Conditions






Fetal Alcohol Syndrome






Prader-Willi






Fragile X






Angelman Syndrome






Down Syndrome




 






Cerebral Palsy






Spina Bifida






Seizure Disorders

Week 3: September 5
Chapter 1
Autism

Week 4: September 12
Chapter 2, Chapter 5, Chapter 10, Chapter 20
History





Legal Mandates





Court Cases





Best Practices





Quality of Life











Self-determination





Development/Implementation o f Educational Programs

Writing IEPs for Severely Disabled





Alternatives to IEPS






IFSP





Inclusion

Week 5: September 19
Chapter 5, Chapter 6, Chapter 10, Chapter 20




Case Study Due*
Meaningful Assessment

Approaches: Multidisciplinary, Transdisciplinary, Interdisciplinary, Collaborative Teaming




Measurement, Analysis, and Evaluation





Formal vs. Informal






Standardized Instruments







Criterion- vs. Normed Referenced







Qualitative vs. Quantitative






Observational Data
Week 6: September 26
Chapter 6

Meaningful Assessment (continued)





Alternative Assessments






MAPS






COACH






Personal Futures Planning





Naturalistic

Ecological Inventories

                                           Portfolio Assessment

Week 7: October 3
Chapter 7, Chapter 8, Chapter 9

Data Collection




Curriculum Approaches







Developmental 





Functional
Week 8: October 10
Chapter 13, Chapter 15, Chapter 18
Promoting Participation in Natural Environments; Accommodating Motor Disabilities


Managing Sensory and Motor Needs 



Peer Relationships




Teaching Basic Self-care/Personal Care Skills and Domestic Skills
Week 9: October 17
Chapter 18, Chapter 21
Teaching Functional Academics




Vocational Preparation and Transitioning
Week 10: Oct. 24
Chapter 3, Chapter 4
Fostering Family-Professional Partnerships

Cultural Competence/multiculturalism



Communication




Parent Meetings




Conflict vs. Collaboration
Week 11: Oct. 31
Chapter 11
Teaching Communication Skills




Nonsymbolic Communication

Positive Behavioral Supports
Week 12: Nov. 7
Lesson Plan Due*



Communication Continued – Topic




“Can we talk?” 

Week 13: Nov. 14      “Catch-up” Week – Any topic we have not covered
Week 14: Nov. 21
Portfolio Due*

Portfolio Presentations*
Week 15: Nov. 28
Portfolio Presentations*
Week 15: Dec. 5 
Final Exam Review
Final Exam: December 12**

          Lab forms Due
ASSESSMENT

Lab requirement completion



 



Midterm and Final

Quizzes




 
Class participation and attendance

 


Portfolio 

Lesson plan

Case Study

 
GRADE SCALE
A = 100-90
B = 89-80
C = 79-70
D = 69-60
F = <60




Academic Honesty 
Students are expected to read and strictly adhere to the entire Academic Honesty policy found on page 62 of the 2003-2004 Augusta State University Catalog.  In part, the policy reads:

“Academic honesty requires the presentation for evaluation and credit of one’s own work, not the work of others…Plagiarism is the failure to acknowledge indebtedness.  It is always assumed that the written work offered for evaluation and credit is the student’s own unless otherwise acknowledged.  Such acknowledgement should occur whenever one quotes another person’s actual works, whenever one appropriates another person’s ideas, opinions, or theories, even if they are paraphrased, and whenever one borrows facts, statistics, or other illustrative materials unless the information is common knowledge.”

Pipeline Accounts

Students are encouraged to check their Pipeline accounts daily.  Students are responsible for any assignments or deadlines sent to them via Pipeline.  If you have trouble accessing your Pipeline account, you should contact Information Technology Services at 737-1676.  Computers and printers are available free of charge in computer labs throughout campus as well as the library and campus internet cafes for students who do not have access from a home computer.

Clinical & Professional Studies’ Website

Students are invited to visit the departmental website at: http://www.aug.edu/clinical.  A variety of forms, some interactive, may be downloaded from the website.  There are also newsletters, registration information and announcements which students will find useful.  Most forms are in Adobe Acrobat.  All campus computers have Adobe Acrobat Reader installed and students can download Adobe Acrobat Reader for their home computer at no charge from:  http://www.adobe.com/products/acrobat/
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