
The Initial Certification Conceptual Framework in Action 
 

The Conceptual Framework Principles are exhibited in classroom practice as described 
below. 
 
 
Conceptual framework principle/ descriptors of 
exemplary practice 

 
Sample indicators of needed intervention 
 

1. Inquiry and the disciplines: 
Teacher displays solid content knowledge and makes 
connections across the disciplines. Teacher’s plans 
and practices show an understanding of relationships 
among topics and concepts. Investigation and inquiry 
related to concepts and topics are present as the 
teacher links students’ knowledge and experience to 
content learning. Teacher engages students in 
lessons that require higher level thinking and 
application of concepts and topics while students are 
cognitively engaged in activities and projects to 
enhance understanding of content learning. 
Appropriate resources are used to support content 
learning. 

1. Inquiry and the disciplines 
Teacher makes frequent content errors or does not 
correct errors students make.  Teacher displays no 
knowledge of connections across the disciplines. 
Teacher displays a lack of understanding of 
relationships between concepts and topics and a lack 
of prerequisite knowledge important to student 
learning of the content. Teaching is didactic and 
requires little to no inquiry on the part of students, who 
act in a passive role.  Resources are limited to the 
continuous use of the text as the primary source of 
instruction. 

2. Developmental appropriateness: 
Teacher displays understanding of typical 
developmental characteristics of the age group as well 
as exceptions. Teacher displays a variety of 
approaches to learning based on students’ 
developmental needs intellectually, socially and 
personally. Teacher recognizes the knowledge and 
skill students bring, and builds upon this.  

2.  Developmental appropriateness: 
Teacher displays a consistent lack of understanding of 
developmental characteristics of the age group. 
Approaches to learning are not based on students’ 
needs. No attempt is made to build upon knowledge 
and skills students bring to learning.  

3.  Varied approaches to learning: 
Teacher uses the variety of approaches students 
bring to learning within planning and instruction. 
Teacher displays flexibility and responsiveness to the 
diverse needs of learners. Teacher displays the ability 
to plan, implement or adapt instruction to meet a 
variety of students learning styles, abilities 
or other needs. Teacher displays knowledge of the 
interests or cultural heritage of groups of students and 
recognizes the value of this knowledge. 

3. Varied approaches to learning: 
Teacher adheres rigidly to an instructional plan, even 
when change will clearly improve a lesson. Teacher 
ignores student interests or questions, or blames 
students for lack of success. Teacher is unfamiliar 
with different approaches students bring to learning 
such as learning styles or modalities. Teacher 
displays little attention to students’ interests or cultural 
heritage and does not see this as valuable. 

4. Thinking skills: 
Teacher asks questions which require students to 
formulate multiple answers. Students are engaged in 
true discussion and have the opportunity to make 
unsolicited contributions.  Teacher plans and 
implements lessons which require students to use 
critical and creative thinking. Teacher engages 
students in problem solving activities. Teacher links 
student prior skills, knowledge and understanding to 
thinking skills development to foster understanding. 
Assessment requires student performance of 
knowledge and understanding and feedback is 
consistently given to students.  The lesson is coherent 
and allows time for student reflection. 

4.  Thinking skills: 
Teacher directions, procedures and questions are 
confusing to students. Interaction between students 
and teacher is predominantly recitation style, with the 
teacher mediating all questions and answers. 
Questions are focused on "one correct answer.”  Few 
students participate in the discussion.  Students are 
not actively and cognitively engaged in learning. 
Feedback related to learning is limited or non-existent. 
The lesson has no clearly defined structure and 
makes no linkages to students’ prior knowledge or 
skills.  



5.  Learning environment: 
Teacher demonstrates caring and respect for 
students. Student interactions are positive and built 
into instruction. There is a sense of community, 
collaboration and belonging for students. Students 
demonstrate, through active participation, enthusiasm 
for learning. Students demonstrate self-motivation and 
pride in work. The classroom conveys high 
expectations for student learning. Teacher is alert to 
student behavior and encourages student ownership 
of behavior and problem solving when issues arise. 
Teacher response to student behavior is appropriate 
and based on student’s needs while respecting 
student dignity. Responses to behavior problems are 
appropriate and successful. 
 

5. Learning environment: 
Students are confused as to what standards of 
behavior are. Student behavior is not monitored and 
teacher is unaware of what students are doing.  
Student interactions are very limited and not 
encouraged.  Students depend on the teacher and 
extrinsic factors such as grades, reward or 
punishment for motivation for learning and positive 
behavior. Teacher response to misbehavior is 
inconsistent, overly repressive, or does not respect 
student dignity. 

6. Communication and information technology: 
Teacher creates an environment of respect and 
rapport.  Teacher communicates clearly and 
accurately.  Teacher uses questioning and discussion 
techniques.  Students collaborate with each other 
while engaged in a variety of learning experiences.  
Students conduct research using a variety of 
resources, including technology.  Teacher and 
students use technology as a tool for learning. 
 

6.  Communication and information technology: 
Teacher’s instruction and directions are unclear or 
confusing.  Teacher uses lecture/direct instruction as 
predominant means of instruction.  Students rarely 
communicate with each other about learning. 
Available technology is seldom used.  Teacher is rude 
or sarcastic to students and students are rude or 
sarcastic with each other. 
 

7. Instructional base: 
Teacher develops long- and short-range curriculum 
goals which show a well-developed understanding of 
the content and interconnections within the discipline. 
Teacher understands the learning strengths and 
weaknesses of the students and uses this 
understanding to fashion a variety of learning 
activities. Teacher is familiar with the community’s 
demographics and resources.  Teacher uses the 
QCCs and national standards when planning. 
 

7. Instructional base: 
Teacher fails to make coherent lesson plans or makes 
plans that have activities with no links to curriculum 
goals.  Teacher consistently makes mistakes in 
content. Teacher fails to make connections within the 
discipline (e.g., biology with chemistry, grammar with 
writing).  Teacher has no understanding of  QCCs or 
national standards and how they relate to the 
classroom curriculum. 

8. Assessment: 
Teacher uses a variety of assessments, choosing the 
type most appropriate for each instructional activity.  
Teacher develops evaluation plans/rubrics which both 
teacher and students can use for assessment. 
Assessment is authentic and guides further learning. 
Teacher uses authentic assessment strategies which 
simulate real world experience and focus on learning 
outcomes for students, intellectually, socially and 
physically. Teachers and students assess how well 
students work together to achieve learning goals. 
Teacher understands state testing requirements and 
integrates the objectives into the larger goals of 
classroom instructional activities. 
 
 
 
 
 

8.  Assessment: 
Teacher uses primarily objective tests that do not 
measure higher-level thinking skills. Teacher has a 
mismatch between learning and testing (e.g., uses 
true/false questions to test higher-level thinking skills, 
uses essay tests to test instruction that was mainly 
drill and practice). Teacher uses primarily drill and 
practice to teach state testing objectives without 
relating the skills to real-world examples. 



9. Reflective practice: 
Teacher reflects on instructional activities and 
evaluates their effect on student learning.  Teacher 
thinks of alternative strategies when something has 
not worked well. Teacher considers student needs, 
parent concerns, and best practices when planning 
and evaluating instructional goals and activities. 
Teacher reads professional journals and attends 
conferences whenever possible. 

9. Reflective practice: 
Teacher consistently uses activities that aren’t 
effective.  Teacher cannot explain what went wrong 
with an activity and how to correct the problem. 
Teacher seldom seeks input from other teachers or 
from journals or other resources.  Teacher fails to 
consider how parents or the community might react to 
an activity.  Teacher is unable to explain more than 
one way of teaching a concept. 

10. Relationships with others: 
Teacher develops and maintains a collegial 
relationship with other teachers. Teacher seeks ideas 
from colleagues.  Teacher uses community resources 
to enhance student learning.  Teacher communicates 
with parents in various ways.  Teacher takes 
responsibility for all students on the campus. 
 

10. Relationships with others: 
Teacher is consistently critical of peers and parents. 
Teacher does not collaborate with peers. Teacher 
does not communicate with parents.  Teacher fails to 
use community resources.  Teacher is concerned only 
with students in his/her classes. 

  


