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COURSE DESCRIPTION: Designed to examine a variety of approaches for effective
classroom management, the course will lead participants to create a classroom atmosphere
designed for optimal learning for understanding. It is designed specifically for teachers who are
working in K-12 classrooms. The primary focus is upon the concepts and skills needed to design,
implement, and evaluate classroom management philosophies and programs. This course also will
allow students to review, broaden, and update their understanding of applied classroom
management theory and related issues in educational settings.

REQUIRED TEXTS:

No specific text is required. Students are required to get a management or discipline text to
use in the course. The text can come from the ASU library or any other source. The text
will be used for multiple assignments during the semester.

The only requirement is the use of Live Text. Lessons will be presented on Live Text.
Assignments will be accepted ONLY through Live Text.

CONCEPTUAL FRAMEWORK PRINCIPLES ADDRESSED (CFP):
MED & EDS students (National Board Standards)

I. Teachers are committed to students and their learning.

ITI. Teachers are responsible for managing and monitoring student learning.

IV. Teachers think systematically about their practice and learn from experience.
V. Teachers are members of learning communities.

MAT students (INTASC Standards)

STANDARD 2: The teacher understands how children learn and develop, and
can provide learning opportunities that support their intellectual, social and
personal development.

STANDARD 4: The teacher understands and uses a variety of instructional
strategies to encourage students' development of critical thinking, problem
solving, and performance skills.
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STANDARD 5: The teacher uses an understanding of individual and group
motivation and behavior to create a learning environment that encourages
positive social interaction, active engagement in learning, and self-
motivation.

STANDARD 9: The teacher is a reflective practitioner who continually
evaluates the effects of his/her choices and actions on others (students,
parents, and other professionals in the learning community) and who actively
seeks out opportunities to grow professionally.

STANDARD 10: The teacher fosters relationships with school colleagues,
parents, and agencies in the larger community to support students' learning
and well-being.

EXPECTED LEARNING OUTCOMES:
1. The student will understand evaluate and apply theory- based and research- based techniques of

fostering developmentally appropriate self- management abilities (CFP 5, 9; ACEI 1, 3.2, 4, 8§,
9.2; NAEYC 1.2,1.3,2.1,2.2,5.2).

2. The student will know a variety of developmentally appropriate intervention techniques
exemplifying best practice for positive guidance of the young child's behavior and learning (CFP
5,9;ACEI 1, 3.2, 8§, NAEYC 2.2,2.3, 2.4).

3. The student will produce a philosophy of management based on theory, research, and an ethical
view of the learner (CFP 5, 9; ACEI 1, 7.1, §; NAEYC 1.2, 1.3, 2.1).

4. The student will produce a plan for a developmentally appropriate learning environment which
fosters self-management skills ( including organization of time and instruction, setting and
materials, motivation techniques, and appropriate communication and feedback (CFP 5, 6, 9, 10;
ACEI3.2,4,5.1,5.5,7.1, §; NAEYC 1.2, 1.3,2.1,2.2,2.3, 2.4, 3.1).

5. The student will demonstrate a variety of competencies which foster friendly and clear
communication with parents and other community agencies (CFP 6, 10; ACEI 1, 5.5, 8; NAEYC
3.1,3.2,34,3.5,5.2,5.6,5.7).

6. The student will demonstrate a variety of techniques for involving himself or herself with
parents in the role of co-educators (CFP 5, 6, 10; ACEI 1, 5.5, 8; NAEYC 1.2, 1.3,2.1,2.4, 3.1,
34,3.5,52,5.6,5.7).

COURSE OUTLINE:
1. Understanding students basic psychological needs
a. theoretical perspectives
b. issues of power, control, order, and caring
2. Models of classroom discipline
a. Kounin
b. Dreikurs
c. Canter



d. Jones
e. Glasser
f. Gordon
g. Curwin and Mendler
h. Kohn
3. Beyond discipline
4. The classroom as a community
5. Solving problems together
6. Establishing positive teacher-student relationship
7. Classrooms that encourage good behavior
8. Working with parents
a. working as partners in education
b. keeping parents informed
c. parent conferences
d. parent involvement
9. Building a personal system of management
a. three faces of discipline
b. management - more than discipline



PERFORMANCE EVALUATION CRITERIA AND SCALE:

Assignments will be graded on a four-point scale. All assignments will be evaluated on the
following criteria: accuracy, completeness, clarity, depth of analysis and insight, coherence, well
reasoned or argued, integration of references; clarity of expression, consistent correct usage of
Standard English.

4=outstanding performance on all dimensions of task and all criteria

3= performance on main dimensions of task is accurate, coherent, complete; clarity, depth of
analysis and insight, reasoning, are satisfactory though not particularly critical or insightful,
consistently correct usage of Standard English.

2.5=effort to address main dimensions of task is evident; however, performance on main
dimensions of task is not completely accurate or coherent; assignment is descriptive rather than
analytic, performance lacks clarity, analysis is superficial, reasoning is difficult to comprehend,
moderately inconsistent in correct usage of standard English.

1=main dimensions of task are not all addressed; performance is inaccurate, incoherent, lacks
clarity, analysis is not at all evident, faulty reasoning; consistently incorrect usage of standard
English.

Performance evaluations will be averaged to determine course grade.

3.7-4.0=A; 3.0-3.69=B; 2.5-2.99=C; 2.0-2.49=D; 0-1.99=F.

BIBILIOGRAPHY:

Ames, C. (1995). Teachers’school-to-home communications and parent involvement: The role
of parent perceptions and beliefs (Report No. 28). East Lansing, MI: Michigan State University,

College of Education, Center on Families, Communities, Schools, and Children’s Learning.

Brophy, J. (1988). Educating teachers about managing classrooms and students. Teaching and
Teacher Education, 4(1), 1-18.

Canter, L. (1996). Fist, the rapport — then, the rules. Learning. 12-14.

Charles, C. M. (2005). Building Classroom Discipline (8" ed.). Pearson Education Inc. Boston,
MA.

Clark, R.M. (1990). Why disadvantaged students succeed: What happens outside of school is
critical. Public Welfare.

Coloroso, B. (1990). Kids are Worth It! Giving Your Child the Gift of Inner Discipline. New
York: Harper Collins.

Dreikurs, R., & Cassel, P. (1995). Discipline Without Tears. New York: Penguin.

Epstein, J.L. (1992). School and Family Partnerships. In M. Alkin (ed.) Encyclopedia of
Educational Research. New York: MacMillan.



J.L. Epstein (Ed.). (2001). School, family, and community partnerships: Preparing educators
and improving schools. Boulder, CO: Westview Press.

Farly, J. K. (2002). All Eagles are Supposed to Fly. New York: Writers Club Press.
Ginott, H. (1971). Teacher and Child. New York: Macmillan.
Glasser, W. (1986). Control Theory in the Classroom. New York: HarperCollins.

Hara, S.R., & Burke, D.J. (1998). Parent involvement: The key to improved student
achievement. School Community Journal, 8(2), 9-19.

Henderson, A. T., & Berla, N. (1996). A new generation of evidence: The family is critical to
student achievement. St. Louis, MO: Danforth Foundation and Flint, MI: Mott (C.S.)
Foundation.

Henderson, A. & Mapp, K. (2002). 4 New Wave of Evidence: The Impact of School and
Community Connections on Student Achievement, Austin, Texas, Southwest Educational
Development Laboratory.

Jones, F. (1987). Positive Classroom Discipline. New York: McGraw Hill.

Kessler-Sklar, S.L., & Baker, A.J.L. (2000). School district parent involvement policies and
programs. Elementary School Journal, 101(1), 101-18.

Kohn, A. (1996). Beyond Discipline: From Compliance to Community. Alexandria, VA:
Association for Supervision and Curriculum Development.

Lewis, C., Schaps, E., & Watson, M. (1996). The caring classroom’s academic edge.
Educational Leadership, 54, 16-21.

Lipsitz, J. (1984). Successful Schools for Young Adolescents. New Brunswick, NJ: Transaction
Books.

Marshall, M. (2001). Discipline Without Stress, Punishments, or Rewards: How Teachers and
Parents Promote Responsibility & Learning. Los Alamitos, CA: Piper Press.

Nelson, J., Lott, L., & Glenn, H. (2000). Positive Discipline in the Classroom. Rockin, CA:
Prima.

Olmstead, P.P., & Rubin, R.I. (1983). Linking parent behaviors to child achievement. Four
evaluation studies from the parent education follow-through programs. Studies in Educational
Evaluation, 8, 317-235.

Phelan, P., Davidson, A., & Cao, H. (1992). Speaking up: Students’ perspectives on school. Phi
Delta Kappan, 73, 695-704.



Scott-Jones, D. (1987). Mother-as-teacher in the families of high-and-low-achieving low-income
black first graders. Journal of Negro Education, 56(1), 21-34.

Toomey, D. (1988, April). Home-school relations and inequality in education. Melbourne,
Australia: La Trobe University, School of Education (Eric Document Reproduction Service No.
ED 269 495)

National Council of Jewish Women. (1996). Parents as school partners: Research report. New
York: ERIC Clearinghouse on Urban Education/Columbia Teachers College. http://eric-
web.tc.Columbia.edu/families/NCJW _child/index.html

Van Voorhis, F.L. (2001). Interactive science homework: An experiment in home and school
connections. NASSP Bulletin, §5(627), 20-32.

Wehlage, G., Rutter, R., Smith, G., Lesko, N., & Fernandez, R. (1989).Reducing the Risk:
Schools as Communities of Support. Philadelphia: Falmer Press.



	III.  Teachers are responsible for managing and monitoring student learning.
	IV.  Teachers think systematically about their practice and learn from experience. 

